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Introduction

Teaching in higher education is increasingly researched, evaluated and regarded as a ‘critical business’ for the university, the society and the economy. The need to provide training and support for academics is by now considered of paramount importance in many educational systems as the pressures put on teachers and the complexity of their job is increasing.

During their ten-month grants, all our CDC grantees are invited to attend two training workshops in a variety of topics related to course design, assessment, teaching, and evaluation. Some of the sessions that are directly linked with the successful completion of the grant and assuring the quality of the final “product” – the designed and taught course -  are mandatory for all grantees, while others offer a wide range of issues that address the specific needs of particular grantees.

We believe the training will help participants cope with the increasing demands for professionalism and demonstration of skills and appropriate strategies required of university faculty. In providing such training, we would focus on the relationship between the research and the classroom, the content of an academic course and the various possible methods of its design and delivery.

Training justification and aims

The training aims to provide participants with background knowledge, a repertoire of skills, practice opportunities, and feedback from peers for the improvement of their course design and teaching practices. Academic work will be placed in context by discussing current trends in higher education and models of good practices in core areas of higher education.

The course portfolio element of their grant and training will bring participants closer to the ‘scholar in the classroom’ concept. That is, we encourage an understanding of the university teacher as a professional scholar ready to engage in the teaching aspect of academic practice in a way that is informed by research and by discussion of models of good practice, and which is as guided by the spirit of enquiry and critical intellectual engagement as any other academic activity.

Learning outcomes

Participants attending the sessions of CDC training workshops will improve their abilities to:

· identify the nature, meaning and purpose of university teaching and learning

· design their own university courses and write a comprehensive student-centred syllabus (by formulating course aims and objectives, identifying transferable skills developed by the course, providing a clear structure to the academic content to be covered by the course, etc)

· design and use innovative and complex assessment tools appropriate for newly designed university courses and respond to some disadvantages of existing assessment techniques
· critically reflect upon and evaluate their own and others’ classroom practices and courses

· distinguish between effective and ineffective teaching and learning strategies

· apply interactive teaching methods in their classroom practice

· design efficient plans for each lesson of their course

· identify and collect data on student learning, and evaluate the effect of their course design and teaching practices on student learning
· align all parts of their course (content, teaching format and methods, assignments, assessment) to the aims and intended outcomes of the course 
Training format

The training for CDC grantees is offered in two workshops: 

1. the first one covers topics that grantees would need to consider during the planning and designing process of their courses. Sessions in this first workshop address issues that range from general teaching and learning issues and broader contexts (modularization, credits) that influence the course design process to details on how to write a student-centred syllabus, how to design adequate assignments and assessment system for grantees’ new courses. The first workshop is offered during grantees first visit to Budapest, at the very beginning of their CDC grant.

2. the second workshop intends to prepare grantees to implement their already designed new courses, therefore it primarily consists of topics that directly address teaching methods, classroom management, lesson planning, along with techniques to measure and evaluate the success of the taught CDC course. This workshop is offered to grantees during their second visit to Budapest, at a time when their courses are already designed and are about to be taught. 

Training sessions – description

Training sessions designed for Group 1.

Course Design: 

· What are the major factors determining the content of a university course? 

· What particular issues need to be considered when designing a new course?

· Which are the various steps in preparing a new course/writing a syllabus?

· Course aims and learning outcomes. How to formulate them, and how do they reflect transferable skills and competencies? 

· What are the possible underlying logical frameworks for course structures in social sciences and humanities?

· What issues consider when selecting readings for students? How to use readings, for what purposes? How to make sure that students will read for the class?

· What should be included in a student-centred syllabus? How to formulate various parts of the syllabus?

Course design is understood as a core element of good university teaching. The skills of designing their university course and writing a comprehensive student-centred syllabus that facilitates the learning process is the most important learning outcome for the participants and this session will provide the main building blocks for the achievement of this outcome. Key issues related to the understanding of a scholarly approach to academic course design and writing a course syllabus will be discussed. These include: the course design process, course and teaching resources, steps in syllabus writing, course aims, learning outcomes, transferable skills, discipline-specific course structures, required and mandatory readings, etc. (student assessment, although a major part of course design, will be covered in a separate session).

Teaching and Learning – a New Paradigm:
· What are the key issues that may determine the quality of teaching and learning in higher education?

· Which of these can be influenced by the teacher and which are beyond his or her influence?

· What is the nature of university teaching as opposed to other contexts of teaching?

· What is the nature of teaching and learning generally?

· What are the characteristics and needs of undergraduate and postgraduate learners, adult learners or mature learners?

· What theories of teaching and learning underpin traditional teaching styles in universities and what are the implications of this? How do the main theories of teaching and learning, teaching approaches and teaching styles apply to the university teaching context?

This unit aims to introduce or review and reinterpret various key concepts and theories related to teaching and learning to an extent that consensus on the nature of student learning in higher education can be developed among the participants and rethinking of various elements of teaching strategy can meaningfully be started. 

The critical reflections of participants based on their own experiences as learners and teachers and theoretical inputs from the trainers may be one possible beginning of such a conversation.  

Student Assessment – Major Issues, Types and Methods
· What are the roles and major characteristics of student assessments?

· What are the key values of assessment? What can we measure when assessing students? 

· How to choose the appropriate assessment for our courses? What criteria to apply? 

· What are the problems with traditional assessment methods used in our region? How to overcome these difficulties?

· What are the general trends in higher education assessment? What is innovative assessment?

· Which are the most widely used assessment methods in the region? What are their advantages and disadvantages? How to overcome their shortcomings?

· How do we design complex and innovative methods?

· How do complex and innovative assessment methods measure the fulfilment of learning outcomes?

· How do we prepare students for coping with new, innovative assessment methods? 

· How do innovative assessment methods encourage self-development and collaborative learning?
In our approach, assessment is integral to the achievement of good university learning and to good course design and we hope to provide grounding for the participants in some key issues of assessment. The session will provide a basic understanding of the most problematic issues in academic assessment in social sciences, and explore the role and purpose of widely used forms of assessment. We will also discuss various grading systems, the role of criterion- and norm-referenced assessment.

Part of this session provides an opportunity to critically evaluate existing assessment techniques, and design complex methods that are more challenging to students, develop real-life skills and abilities, and allow for a better measurement of student learning.  Emphasis will be put on how to formulate appropriate assessment criteria that can measure the fulfilment of course objectives through innovative methods. The innovative assessment types to be discussed will include: projects, field-work, group work, student portfolios, self-assessment tools. 
Alignment: 

· How to design courses based on the intended outcomes? How to link together the various parts of the course design?

· How do we define the building blocks in designing a course in case of various disciplines and academic approaches (traditional, cognitive, socially critical, experiential, performance based)?

· What is the correlation between the academic content of a course and its aims/objectives and structure, mode of delivery and students’ assessment?

In this session the participants will be able to apply the acquired understanding of basic course design and student assessment in the context of their own course design. This session will allow participants to bring together (to align) the course aims, learning outcomes, the assessment and teaching techniques with the specific content to be explored in order to facilitate the writing of complex course syllabi. In this way we will help CDC grantees design their own courses and draft their syllabi (and thus produce some concrete material that can be a start to their portfolio).

Training sessions designed for Group 2.

Effective teaching 1: Lecturing  

· What is the appropriate context and the extent of using lectures as opposed to other methods of content coverage (and how much content coverage should there be)?

· What are the characteristics of successful lecturers and good lectures?

· What are the ways of making lectures effective in promoting student learning?

Lecturing is perhaps the most used, overused and abused, most problematic and at the same time potentially beneficial and necessary genre of academic teaching. In this session will try to discuss the disciplinary meanings and requirements placed on lectures, the discipline-specific and generic skills and strategies used by successful lecturers and to exchange tips and advice on how to make lecturing as affective as possible and with maximum attention to student learning and to the content of the course. We will discuss examples of bad and good practice. The course participants will experiment with their lecturing skills, evaluate each other through lecture role-plays and draw conclusions for areas in which they need more development.

Effective teaching 2: Leading Seminars 

· When is a seminar a successful primary method of the organisation of learning in higher education?

· What are the main components of a successful seminar?

· What teaching methods can successfully be introduced in the context of the seminar?

· In what ways can the lecturer promote group learning and two-way communication within the seminar context?

What is a seminar-like learning environment and how it should be designed is not a simple matter. This is a particularly communicative, inter-subjective, context-specific and student-centred form of teaching and learning. This unit will allow participants to explore one of the most common and often underused or underdeveloped teaching formats, which may include a whole variety of learning and teaching strategies depending on the context, content and aim of teaching as well as the student group in question. We will gather together resources, strategies and important concepts relating to the design, leading and trouble-shooting in seminars as a start to the development of appropriate personal and disciplinary individual styles. Seminar role-play will allow to see student group-work dynamics and various strategies for leading discussion and will give opportunity for informal feedback and collaborative learning.

Complex Teaching Methods 

· What does student-centred education entail in the practice of teaching?

· What models of practice can be applied to plan the teaching of a topic depending on changing requirements, student characteristics and teaching foci?

· Which specific types of teaching and trends in teaching can successfully be incorporated to university teaching, and in what disciplines?

· To what extent can university teachers employ innovative methods of teaching, other then the traditional lecture-seminar combination? 
· Can we envisage different ways of teaching the same material that would be appropriate?

· What methods can be utilised within active learning, collaborative learning, experiential learning approaches?

· What does skills-based learning really mean?

There is a lot more choices to be made in designing university teaching than the choice between a seminar and a lecture or a lab. How to achieve a focus on a particular skill, how to achieve a change of attitude and how to educate more self-aware learners or collaborative individuals are some of the issues that face university teachers. These choices need to be made in planning one’s approach to teaching a particular ‘chunk’ of disciplinary content, or rather in going beyond the level of understanding content to achieve more complex learning outcomes. We will discuss how and when some innovative or popular trends in university teaching such as active and collaborative learning, experiential learning, and skills – based learning, reflexive learning could be put into practice. This session provides and extension and application of the teaching related strategies discussed in the Key Teaching Techniques sessions and it builds upon the knowledge of course design thus integrating a bulk of learning that already occurred during the course. In the second part of the session we will go a long way towards designing participants’ own teaching session.

Course and Teaching Evaluation 

· What is the role of evaluation? What can various forms of evaluation measure?

· How do we classify faculty work?

· What are the goals of an effective faculty evaluation?

· What issues determine the success of an evaluation process? How should the results be used (individual and institutional use)?

· What are the major types of evaluation being used? What can they measure? 

· What are the possibilities to evaluate faculty’s teaching/ classroom performance, course and teaching materials, publications?

· What are the ways to measure faculty research and creative activity, practice and professional service?

· To what extent can evaluation results be trusted? What are the major problems related to faculty evaluation?

This training unit will explore questions related to course and faculty evaluation: what is evaluation, what types of evaluation are there, what are the principles underlying the design of evaluation tools? Summative and formative evaluation and other relevant issues will be discussed in order to create a blueprint for the design of effective evaluation tools. Processes of peer evaluations, student evaluations (various types of questionnaires), classroom observations, evaluating course and teaching materials (syllabi, handouts, readers, assignments, etc.) will be discussed, as well as the problems related to these various types of evaluations. 
