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Summary
The research is aimed on the analysis of a degree of international collaboration impact within the national socio-political, professional and educational context in explaining the dynamics of changes in social work curricula throughout Russian regions and universities. The research is based on the analysis of various kinds of data, including the 16 interviews with heads and professors of social work departments, involved into international projects, as well as a number of conversations with former graduates of the departments, the essays, syllabi, curricula, publications, reports, and other relevant documentation. During 1990s and early 2000s a number of international donors have made contribution to the development of higher education in Russia. International effects on social work education in Russia are noticeable at several levels: institutional (establishment of new centers, journals, program focuses), systemic (team building, networking), curricular (new courses, syllabus and textbooks), symbolic (redistribution of prestige and power between the capital and regional universities and departments,  promoting the profession itself), individual (enhancing cognitive capital, professional growth of teachers, supporting self-identity of educators). The effectiveness of international exchange programs was hindered by a number of factors, including rigid bureaucratic limitations both on Russian and foreign sides, lack of institutional infrastructure, disability of students and educators in terms of foreign language use,  individual incapacities of some educators to be open for changes, brain-drain, etc. A variety and/or fuzziness of approaches to define the priorities of SW education in first half of 1990s was replaced by the increase of centralized power, creation of strict standard of curriculum and growing number of texts ignoring the world-wide experience and knowledge of social work. A continuing departure of foreign donors from Russia as well as an increase of centralization and anti-Western attitudes in early 2000s have led to diminishing of international support, lack of exchange opportunities and to disappointment of donors and beneficiaries with the ability of international exchange to improve quality of Russian SW education. Intensification of globalization processes, the reform of educational system following European and international standards may foster enhanced internationalization of curricula and professional practice. 

1. The goal of the research 
The goal of the project was to analyze the degree of international collaboration impact within the national socio-political, professional and educational context in explaining the dynamics of changes in social work curricula throughout Russian regions and universities. The objectives are to analyze the dynamics of curriculum modification, to explore how social work teachers and administrators of the schools justify changes in their curricula and modes of teaching, to explore the international impact on these changes, to analyze the content of the textbooks in juxtaposition to the priorities articulated by the supra-national non-governmental bodies and Bologna declaration, to study the opinion of teachers concerning the changes affected by international cooperation.  

The research questions are concerned with the advantages and limitations of adopting foreign ideology and experience to Russian universities in breaking the Soviet traditions of academic work; the outcomes of international exchange in practices of teaching and in the vision of a profession in frameworks of a curriculum, with the limitation vs. wide dissemination of departmental curriculum changes reflecting new trends in disciplines. 

In this project, I am looking at social work curriculum in its cultural and ideological space. The actual characteristics of social work education and training are defined as well as constrained by such structuring parameters as the conception of professionalism, by highly ambivalent relations with the contemporary Russian state, by the background of teachers and departments, by a philosophy and ideology of human rights and, increasingly, by the international investments and exchange.  The notion of an integrated field model used for the analysis of Nordic models for SW education
 is considered in terms of international requirements on comparability and compatibility in this setting. A series of tensions are explored, which are being played out between pressures that incline towards decentralization and fragmentation which are in opposition to those which tend to centralize – especially in relation to curriculum, standards and modes of regulation. 

In order to explore the issues of curriculum development, revision of teaching methods and ideology of the educational program, the following methods are employed:

· analysis of university curricula that have been developed with the impact of international projects as well as those university curricula, which were not involved in international cooperation;

· discourse-analysis of the textbooks recommended for use in Russian universities by the National Committee for SW education, in order to see the hidden curriculum and null curriculum meaning the value priorities and lacks of information in juxtaposition to the principles accepted by IFSW (International Federation of Social Workers) and IASSW (International Association of Schools of Social Work); 

· interviews of teachers and SW department administrators who have been actively engaged into the international exchange on the matters of the development of SW education; conversations with the graduates of the departments; essays and/or reflective papers of teachers and graduates;
· case studies of international projects conducted at different universities.
In this project different generations of National SW curricula have been compared, the modification of regional curricula have been taken into account, the textbooks’ content and methods of teaching have been studied, in order to see the advantages and limitations in relation to the priorities of IFSW, IASSW and Bologna processes, the self-definitions of teachers were juxtaposed to see the changes effected by international cooperation. Hopefully, it adds an important phenomenological and critical perspective to the studies of social work curricula and contributes to the development of curriculum and reflexive teaching in Russian social work education.

2. Method and sample
The research was conducted using the case study design. The main method is qualitative semi-structured interviews with 17 leaders of SW education representing different regions of Russia (see Appendix for the description of the informants). All of them were chosen for their active participation in international projects on SW education, research, both on collective and individual base. In order to select them, I have made a search using formal and informal communication networks and as a result of these trials several visits to the universities have been cancelled due to the absence of international projects on SW education (Saransk, Krasnodar, Samara) and/or due to the one-side close communication (Izhevsk University Social Policy Center never answered neither to email, regular mail nor contact via locals). All my informants work more than 10 years in SW education and even longer in higher education in general. However, the are different by age: the youngest is about 30 and the eldest is about 60 – and therefore by their general working career. About half of the list of my informants are doctors, professors, the other half are candidates, docents. 

Of course, this sample does not cover all Russian SW educators who participated in international projects in some way – as an individual scholar on exchange visits program or as a member of a collective under a big institutional grant.  At the same time, the interviews with these people, taken into account as a part of quite a substantial pool of background information gathered during the 15 years of the development of SW university education in Russia, provide me with quite a reliable empirical evidence base to reconstruct this rather contradictory and interesting picture. 
In addition, several types of texts have been analyzed, including curricula, syllabi, and textbooks, as well as several essays of SW graduates. Some observations of departments’ environment have been conducted as well as unstructured conversations with the SW educators, students, as well as SW practitioners, social service administrators and Ministry officials. The information from a number of other relevant research reports on the development of social services and social work training was analyzed. There was an attempt to conduct a survey of the leaders of SW education at the conference in Moscow but it failed with less then 5% return. 

Finally, I myself am a part of the development of SW education since its very beginning in post-Soviet Russia in 1991, which makes it possible to reflect upon my immediate experience as a  part of the Russian SW educators’ community.  The concluding remarks are rather to be discussed and revised, than to convince and fix the readers’ opinion.  

3. Societal and political context
Social work is a profession which exists in most countries of the world. Its history lasts more than a century in the USA and Western Europe. In East European countries and in Russia the history of the profession was suspended during the period of Socialist rule, the durability of which varied in these states
. At the very beginning of the 1990-s social work burst into Russia – simultaneously as a program of higher education (or a retraining program) and professional practice. It was time of big political changes and painful social transformations which were accompanied by a dramatic growth of poverty and criminality, unemployment and orphanhood. The society changed drastically. It became more open and heterogeneous which brought acquisitions to some people and hardships to others. It was evident that previous social institutions could not cope with new social problems. A new profession imported into Russia was viewed by its adepts as a crucial component of modern social development.

The arrival of social work as a new educational discipline in 1991 in a period of significant political, economical and cultural changes, was considered as an inevitable component of the formation of democracy and welfare state and coincided with the restructuring of social sciences and humanities in Russian universities. This revival of social thought in Russia, supported by national and international foundations, has resulted in public discussion on matters of social inequality, exclusionary practices and social problems by a number of university departments and through the activities of independent research and training centers. 
The translation from English, German and Swedish made the name of the profession sound in a modern way, but it was not quite understandable neither to population, nor to university teachers. Many people associated the term “social work” either with “socially useful work” fulfilled at “subbotniks” (public cleaning) in Soviet times or “public, or voluntary work” as non-paid kind of societally important activity to be done in free time, or with the phenomenon of more current importance – “temporary public work” offered by the employment service. University teachers had to appeal to foreign experience for the models of education and practice for they felt a dissonance between public perception and personal expectations in relation to the training of a university specialist. 

Throughout Western countries, a series of tensions or forces have been pulling and pushing social work as a professional discipline towards a new professional paradigm both for practice and also in respect of the education for practice
. Today one can view the world consensus in relation to general component parts of the core of professional knowledge and specific national peculiarities of social work
. It is reflected in definitions of the profession, which are formulated and reviewed in world congresses supported by the International Federation of Social Workers. However, the arguments in relation to universal and specific cultural features of the profession break out more and more today
 where the core of criticism is a universalistic notion of ‘western social work‘. But no one, even the strictest critic does not prejudice that comparative, cross-cultural knowledge only improves our understanding of social problems, injustice and inequality, helping to find the ways how to make this world much better
.

  Richard Estes offers three variants of the curriculum concept determined by the degree of its internationalization, or, rather, by the degree of its international and inter-cultural context application. A selective approach enables us to focus on the context of one country taking into account multicultural peculiarities of its population. A concentrated approach is supposed to examine more profoundly the international context of inequality, comparative social policy and international social development, possibly, within the frameworks of specialization and field placement in other countries. An integrative approach emphasizes the development of international social work. In this case since the beginning of the educational process students are motivated to the professional activity in the agencies of international social development, to field placement in other countries
. It is evident that only an insignificant part of Russian students studying social work can count on field placement and study visits abroad and also a career in a foreign country. As a rule such opportunities are offered thanks to the projects of international cooperation, student exchange and volunteer programs (e.g. Pomor State University in Arkhangel, which established strong links with Scandinavian and German partners to promote international academic mobility that includes also students). Therefore in Russia one can see the selective approach and in some cases – the concentrated approach to the concept of social work educational program. At the same time it’s evident even now that the international context of social work education is not limited to the mentioned aspects. Estes takes for granted the existence of social work in USA – with its traditions, scientific schools, names, strong legal foundation, deep historical roots and modern everyday life of society – and the need of social work to internationalize itself. The situation in Russia is a bit different. Here the training of specialists in social work (social care up to the 1918) was suspended for many decades and the profession itself began to develop only since 1991. In 1991 there were only four institutions of higher education offering SW programs, while in 2006 there are more than 130, some of which are private ones. More than 30 000 students study on “social work” programs in these educational settings. More than 3550 educators work with them. 

4. International Projects in Social Work Education: Outcomes and Challenges 

The curricula, structure of programs and modes of teaching in social work in many cases have been developing under the conditions of intensive national and international exchange. However, the effects of the investments made by international donors into the development of social work education in Russia have to be analyzed thoroughly, including the endeavors by the JEP of TEMPUS/Tacis, Inter-University Partnership of USAID, HESP projects, British council programs, Fulbright and Soros fellowships for guest lecturers in social work, as well as IMF loans provided through National Training foundation, Ford Foundation sponsored programs of further qualification, a number of international research projects conducted on the base of social work departments (see Appendix for the cases of university projects and descriptions of foreign donors).  

This chapter will focus on strengths and weaknesses of international projects in social work education based on the case studies of Russian universities.  Did the projects directly benefit the development of education in social work using international best practices? To what degree were the effects sustainable and what were the benefits of these projects on educators, their students and social work practice itself? How profound was the renovation of educational process organization, directed at its democratization, activation of students’ self-work, raising the level of academic mobility and rationalization of evaluation system? Were modern methods and forms of education and outcomes evaluation actively used in the process of education following international standards and national priorities? In order to answer these questions we have conducted a number of case-studies of Russian educational programs on social work. Heads of Departments and leading professors of 14 Russian institutes of higher education, who took part in implementation of international projects, were among our respondents. 

4.1. Lost in translation: the history of international cooperation in SW education

The history of international cooperation in the filed of social work education, which lasted for 15 years, developed in the following way. At the beginning of the 1990-s Russian universities revealed social work for themselves. This discovery took a lot of preparatory efforts. At the end of the 1980s some energetic pioneers of social work and other social science and humanities education (qualified philosophers, psychologists, historians) were engaged into inter-regional teams. They participated in classes of US, British and Swedish specialists, discussed priorities and tried to make up a core of knowledge base for a new profession in Russia. The first syllabi of social work were influenced by encounters with foreign representatives of the profession. The certification of new programs, including sociology, psychology, social work, cultural studies was possible through the activity of pioneers who explored and developed these unknown territories with some uncertainty and naivety but with great enthusiasm.

Like those blind sages who touched the elephant, the first from legs, the second from the trunk, the third from the belly, the fourth from the tail, the fifth from tusks, not being able to perceive it completely as a whole, - Russian educators constructed their concept of social work literally by crumbs: “The point is that teachers who came here to work did not appear from the Moon, there was no social work [in Russia]. Teachers arrived from other institutions of higher education. We could not hire employees of social services, from any welfare agency – without higher education at all. Therefore they had to master the program from the very beginning” (Interview 16). Thanks to foreign guests – American and European social workers, volunteers, educators and researchers who proceeded with visiting Russia – the profession began to acquire more clear boundaries. 
The first international contacts at the beginning of the 1990-s supplied this import with vivid examples of “real social workers” and practicing psychologists. More and more Russian educators had an opportunity to get acquainted with absolutely new subjects and methods of teaching: “to become familiar on site, in Germany and England, with new working experience” (Interview 2); “Real people, those who work with the youth outside, those who work at prevention of alcoholism among children and adolescents …” (Interview 7). Some educators managed to travel abroad and visit big university centers and different social agencies. For instance, in 1992 four Russian educators were enrolled to the faculty of one-year Master program at Goeteborg University. Several foreign textbooks were translated and published at that time. 
The concept of first SW curriculum imported into Russia in late 1980s was a hybrid of Russian and foreign ideas about social worker’s professional activity, with evident prevalence of Russian traditions of higher education – both in form and in contents of an educational program. Both in those times and 15 years later these traditions can be found in names of subjects, which are oriented not to inter-disciplinary problem-solving but to some discipline, field of knowledge. 

Those Russians who traveled abroad thanks to international grant programs could retain this image in their feelings received due to the interaction with social service agencies, their employees and managers, students, educators and faculties, their libraries and administrators: “The materials we were offered were modern and technological. It was viewed how to act in different situations, how to work in community… It was difficult for us to understand it because our leading principle is paternalism” (Interview 2); we understood the importance of encouragement of active work of disabled peoples’ NGOs, the intensification of partnership between the Government, social agencies and non-governmental organizations” (Interview 16).. These impressions not only helped to determine for oneself what social work is. Very often they caused a kind of culture shock leading to a fundamental review of course content, methods of teaching and even outlook of people. Having come back, some of them managed to change themselves and modify their environment, the others were absorbed by routine and they continued working with previous models; as for the third ones – they were forced out by conservative environment, changed their working place and even profession. 

In the mid 1990-s social work education was characterized by centralization trends. It happened due to the establishment of regional branches of Moscow Social Institute (at present Russian State Social University). It was considered to be the ‘main’ institute of higher education in social work. The process of education was controlled by National council of social work education located at RSSU.   

Along with this tendency regional universities accumulated their own resources taking part in the construction of professional knowledge in social work. The program of Open Society Institute (Soros Foundation) on the development of higher education in Russia, which was implemented at that time enabled several institutes of higher education including the regional ones to progress in the development of new disciplines within social science and humanities. In particular, more than ten new courses were elaborated at the department of sociology and social work of Nizhny Novgorod University. New textbooks were prepared and published. Regional universities began to take part in international exchanges, including TEMPUS/Tacis program of European Union. Joint European projects on social work were implemented by Saratov Technical University in 1994-95, Pomorsk State University, Arkhangelsk and Volgograd Pedagogical Universities in 1996-99, StPetersburg State University in 1994-97, 1999-02, 2002-05.                          
Special attention should be paid to such an event in the field of social work higher education as the establishment of Russian-British University with post-graduate programs which fundamentally differ by their structure and content from everything what happened in the system of higher education in social work. It is the Moscow School of Social and Economic Sciences (MSSES) established by Teodor Shanin, the Professor of Manchester University, and his associates. The first prospective students entered the programs of social work, sociology and economy in 1995.  
At the end of the 1990s the control of the Centre was reinforced. A number of textbooks were published in RSSU. The libraries of regional universities were obliged to use them in the process of education. Due to the absence of reflexive criticism and especially because of the existence of a great number of loyal branches this instance continuously takes efforts on monopolization of power for autochthonous knowledge. At that time the history of Russian social work was constructed counting either from ‘primitive communal’ times or from the time of the Baptizing of Russia or from innovations of Peter the Great. The textbooks with corresponding content were published. At the first celebration of Social Worker’s Day established by the President V.Putin in 2000 it was officially announced that Russian social service is 300 years old
. At present during the meeting with practicing social workers while telling about a hundred-year history of their British and American colleagues
, one can hear a proud remark: “we are three times older!”

The fear of America and spying mania in the years of “sovereign democracy” in 2000s was expressed in a negative attitude to international cooperation. The latter could become a source of alternative expert knowledge for periphery, contribute to decentralization of information flows and as a result weaken hierarchical power. Simultaneously Western foundations began to lose interest to Russia. The reason for this was their reorientation to other world regions. Also they were disappointed with the ability of international programs to catalyze changes, in particular, in the system of higher education. The changes in Russian educational policy of the 2000s occur simultaneously with the de-centralization of social services, large restructuring of educational system, followed by the limitation of democracy, rise of social inequalities, xenophobia and extremism. In words of Teodor Shanin, one relevant contribution and insight may come here from the relatively new and heavily under-theorized discipline and profession of social work (for some academics, not a discipline at all, for some of the established professions, not a profession)
.
4.2. The institutional context of internationalization of social work higher education     

According to Richard Estes,
“the question of "how much" versus "how little" international content to include in social work programs is more difficult to answer than questions of "why," "how," or "what" to internationalize. The reason for this is that questions of curricular intensity often first require answers to other questions, many of which have little or nothing to do with the merits of the specific proposal under consideration.  Long years of experience in curriculum development, for example, have taught me that issues of organizational climate, politics, and perceived institutional constraints are at least as important in solving the curricular intensity equation as are the substantive merits of a particular initiative”
.  
Similar idea is presented by Jane Knight who shows, it is usually at the institutional level that the real process of internationalization is taking place
. In this section we shall analyse the institutional context of SW internationalization, which shapes its meaning, definition, rationales. 

The resources of departments and faculties accumulated for the last 15 years since the enrolment of a first prospective student to Social Work program in 1991 were accumulated partly due to international projects. However, their role should not be overestimated. From 130 universities offering such an education only nine took part in big projects of TEMPUS/Tacis (see Appendix for the list of projects). From 3500 Russian educators working at social work departments and faculties hardly a hundred conducted study visits under the support of Fulbright, IREX, ACTR and other programs (this is an approximation based on communication with some of these programs officers. For example, according to the answer of Fulbright Moscow office of 29th August 2006, five scholars have been accepted for program on social work and 20 scholars for sociology in 2004-06. Among the grantees of the Institute of International Education of the Ford Foundation during the 2001-2006 there were 8 scholars admitted on sociology and 12 on social work
. Unfortunately not many programs keep data records on their alumni’s career paths). It’s evident that the number of grantees, scholarships, projects and universities taking part in them cannot be the only feature indicating to the level of social work education development on the whole and its internationalization in particular. The attention should be paid also to changes in university management, peculiarities of curriculum development and motivation of teachers and students.

The institutional context of project activity was connected with restructuring of university management system. In particular, at the beginning of the 1990s special departments of international cooperation were established within university administration. However, their activity hasn’t been effective everywhere and at once. In some cases the reason for this were scarce information resources of international departments accompanied by circumlocution and bureaucracy of authorities, indifference of university officials to the attempts of departments to initiate and promote international cooperation: “haven’t you brought the money?..” The introduction of special courses is for instance important for us, but what they need are reports for spent money” (Interview 8); “I asked both the international department and educators so many times to get into serious contacts with some universities, but everything was in vain” (Interview 7); “the administration is indifferent to our work. This speciality was needed to get the status. The attitude is the following: “If you work – that’s ok, if you don’t – it’s not bad either” (Interview 5). The expenditure of project financial resources was not quite efficient – both due to the limits set by foundations and for the reason of management shortsightedness and even local power abuse. 

In other cases energetic integration of resources at “bottom” and “top” levels contributes to intensification of international activity, development of certain educational programs and university on the whole. Not only financial resources and office equipment but also intellectual exchange and academic initiatives are crucially important to build the reputation of the department and university (Saratov State Technical University, Volgograd State Pedagogical University).

4.3. Practice fields

Social service agencies offer jobs all the time because they need qualified employees. To receive a higher education is also very important for young people. However, low wages in the fields where the graduates of social work faculties and departments can work according to their diplomas create the problem of dissonance between employment and education. How can this situation be changed? To raise the level of payments to budgetary sphere workers is the task of the Government which will gradually be fulfilled. Until this time graduates cannot be compelled to work in a social service agency. However such proposals were made in relation to the concept of educational subsidies: if the state pays for students’ education in professions lacking workforce, on receipt of diplomas they will have to work for several years for the state like in a Soviet system of relegation (raspredelenie). Another way to cope with this problem is to pay more attention to retraining programs and to raise the level of skills of specialists who already work for social service agencies. These specialists and their managers are highly motivated to receive such an education.

Since the beginning of the 1990s the practice of social work developed a bit differently when the connection with professional training was and has been weak mainly due to structural conditions of employment arrangement in the field of “social security” (low wages, labor shortage, high fluctuation of personnel, insufficient opportunities of retraining). And though in the sphere of practical social work there was also international cooperation, the difference of these projects was as follows. They are, to a greater extent, “locally rooted”. The structure of their budget differed from educational projects by more restricted opportunities of foreign mobility. Short-time and seldom study visits are accessible only for high rank officials – managers and experts from federal and regional ministries and administration of services. More attention is paid to elaboration of new technologies, standards and their application into working practice at a local level. Training events sometimes involve local university teachers, but more often with the specialists from “head” research centers and universities of Moscow and St. Petersburg; these events are arranged in short-term thematic sessions, seminars, round tables and practice conferences. The most efficient of them are probably workshops for small groups of specialists and teachers. 

Non-governmental organizations (NGOs) rendering social assistance to population succeeded quite well in accumulation of their human resources. Due to a flexible organizational structure, higher motivation and qualifications of employees at the initial period of their activity, many NGOs working with orphans, disabled people and other vulnerable groups of population could compete quite successfully with state social service agencies as well as contribute to the development of social work education. For a number of reasons, these processes haven’t developed yet in the professional field of Russian social work
. However, international projects often compelled university teachers to acknowledge non-governmental service providers as partners in educational and scientific activity in the field of social policy and social work while searching for the ways of tackling social problems. 

Thanks to their participation in international projects Russian SW teachers gained more flexible and broad insight of the profession unlike their practicing colleagues who had defined social work between the frames of non-qualified assistance and paper work. The American joke “is my degree social work or paper work?!” is quite suitable for Russia despite the difference in the age of the profession, contexts of its development and acquired social capital. But this saying should be added with words “…or domestic work” (or even “cleaning work”) because functions of a social worker (unlike a ‘specialist in social work’) include serving lonely elderly and disabled people by purchasing food and medicine, cleaning and doing some housework.

Certified specialists in social work are neither invited to such positions nor willing to take them. Nevertheless, it didn’t interfere with the distribution of this opinion of social work in the first half of the 1990s both among population as a whole and among officials of welfare system. Foreign partners, teachers and specialists of social service agencies cannot understand so far how come that the name of this profession in Russia be entitled to such a different kind of work. 

The most important structural effect of international projects in the field of social work education which appeared in a number of regions is connected with the development of cooperation between universities, social service agencies and local authority.  

In particular it was discussed by experts taking part in TEMPUS/Tacis projects and also in projects focusing on the development of social service practice and implying the educational component (for instance Tacis and SIDA): “The project helps a lot. The representatives of regional management, a Deputy Director of Social Security Department take part in the project. They are interested in a university component. The projects help us to develop practice and cooperation. It helped me to establish relations with representatives of the region” (Interview 1); “More tight contacts were made with city and regional Labour and Social Security Commission” (Interview 2). Within the frameworks of projects implementation some departments managed to substantially influence social policy and the ways of tackling social problems in the region. “It turned out that even thanks to the efforts of several people it’s possible to establish quite a different system”, - says Tatiana Margolina, the ombudsman of Perm region (Interview 8). The participation in IREX project enabled her and her colleagues to apply a new approach to copying with the problem of children’s abandonment: 
“to establish a new system of prevention – the early pre-crisis one; to draft a law of a prevention system, to ensure monitoring at certain stages of early pre-crisis or crisis prevention by work efficiency factors. We could certainly achieve this ourselves but cooperation with IREX enabled us to understand that the problem is rather urgent, to see possible methods of copying with it and to search for our own decisions” (Interview 8).

4.4. Combating the Matthew effect

Social capital of Russian universities participated in international projects has been increased substantially. There are several factors which contributed to this: the expansion of teachers’ social networks, bigger opportunities of academic mobility and, of course, relative increase in informational and material resources including libraries, office equipment, and access to Internet.  It enabled to mobilize additional resources or relations due to the increasing skills as well as reputation of educators and teams, their popularity among their colleagues from other universities: “Information is necessary, that is why we created a website. We are uploading information there. We show all the results at once. We are experienced. It’s not a difficult task [for us]. But it can take more efforts for others to implement projects” (Interview 1). The internationally experienced team disseminates the information and advice to the others concerning the international cooperation and SW training. 
It is important that international projects contribute to some redistribution of resources in the field of higher education in Russia as foundations preferred alliances with provincial universities. For example, Institute of International Education of Ford Foundation in Russia encourage to apply for a fellowship those people who have limited access to higher education and supports talented applicants from provincial Russia (see also Appendix for the list of TEMPUS/Tacis projects on social work and social sciences). Thus the projects made a contribution to some diffusion of power: they enabled to decrease inequality, to some extent, of human and material resources between “rich” capital and some “poor” regional universities creating favorable conditions in provincial institutions of higher education for a fast professional growth of young teachers and scholars, contributing to the accumulation of relative advantages such as scientific and teaching potential, access to resources.

Thus, international projects became the force which counteracted the so-called Matthew effect. Following Merton, these are social processes which favor the increase in opportunities both to fulfill scientific work and further acquire moral and material reward for it
. Here the formula “let the rich become richer, let the poor become poorer” is implied. It is the way how moral satisfaction and cognitive capitals are distributed in academic environment. The merits of universities which took part in international projects, the achievements of departments and individual educators enable to increase their cultural and social capital and allow them to act as more equal in rights players in the field of symbolic struggle for the power of nominations including the sphere of social work.  

Here is one of recent maneuvers fulfilled in the field of this symbolic struggle. In August of 2006 the National Council of SWE has sent out the questionnaire: Information about quantitative and qualitative features of educators teaching general professional and special disciplines under the National Educational Standard in “Social Work”. Table columns: personal data, position, degree, status, taught disciplines, record of service and … study in the system of additional professional education on the basis of Russian State Social University (RSSU). The study at RSSU represents institutional loyalty in terms of the agreement with the concept of social work supported by this university, and acceptance of the hierarchy of knowledge coming from “the centre” and distributed to the “periphery”. 
Unequal distribution of material resources and power is partially smoothed by participation in international cooperation. Despite the efforts of the National Council of SWE at Russian State Social University to monopolize the symbolic power of nomination, this is not the only authority today in the field of higher education in social work. Russian universities which had an opportunity to take part in international projects in the field of social work education get into direct contacts with foreign universities; the teachers had study visits abroad and gained their own insight of the profession; university libraries are supplied with literature including in foreign languages. The programs of foundations, which sponsored study visits of young scholars, had an impact on their further teaching career, for instance, with the help of such a program as Civic Education Project. The individual prestige and authority of such leaders enables them to apply the knowledge of foreign experience with confidence in teaching of social work: “it’s author’s opinion. I have an American degree and professor’s status of International Academy of Authorized Education and it allows me to say such things. Moreover, our collection of social work proceedings in educational institutions taking into account foreign experience. Do you know that in December we became laureates of  the State Prize? Such an appraisal means a lot” (Interview 12). A fast academic growth of individual young leaders who received not only western education but also support and acknowledgement in Russia is probably one of key conditions for internationalization of social work education, updating of curricula following modern tendencies of theory and practice of this profession.

The results of accumulation of cognitive capital in regional universities are shown also in publications which are mostly printed in small editions in provincial publishing houses. However, some regional authors are recognized better having published in big famous printing companies, received prestigious prizes and awards: 

“I have an American degree and it allows me to say such things. Moreover, our collection of papers on social work in education, which takes into account foreign experience – do you know that in December we became laureates of  the State Prize? Such an appraisal means a lot!” (Interview 12).

Unfortunately many scholars and teachers of social work from regional universities do not set such goals to themselves or cannot achieve them yet. The geographic distance from the political and economical center, however, creates much bigger problem than international donors could deal with. The experts from Siberian universities expressed that feeling of deprivation of information and capabilities of full participation in international and national academic community.
The equipment purchased under international projects in the 1st half of the 1990-s played a very important role in fast integration of department teams into international networks, by expanding channels of informational exchange, mobility and professionalization. At the same time the educational materials acquired within the frameworks of international projects are used with different effects. It depends on such factors as the level of foreign language comprehension among educators and students, personal initiative of department or faculty administration, individual initiative, motivation and interest of teachers. Texts and other materials brought from abroad are not used very often in the process of education but rather in individual scholarly activity.  
The skills of project work acquired due to international cooperation contributed to a rapid scientific growth and raising of additional funds in Russian and foreign foundations especially those which support research activity. The acquaintance with academic environment, facing with high requirements, set to scientific publications abroad, makes one revalue oneself and one’s works: “there are things for comparison; cognition of foreign experience and research changes the scale of evaluation” (Interview 17). It is reflected in increased demands for oneself as an educator in modification of students’ performance criteria. The teachers for example, in Irkutsk, Ekaterinburg, Saratov began to use and elaborate new methods of students’ success evaluation, field placement evaluation, namely, “the methods of collective evaluation teaching students to estimate their fellows” (Interview 5); field placement evaluation: “We changed the form of a report. At present we demand that students give in such an analytical report as an essay, to check their understanding so that they could reflect more. The journal of field placement has been changed. We have made it more detailed” (Interview 11); “We use cumulative scores now; we announce this system in the beginning of each course and make sure students understood: for instance, the whole score is accumulated out of several shares – class attendance, mini-essays, group work and exam” (Interview 9). The practical ways of copying with problems, found by groups or individuals who faced challenges were turned from know-how into the capital on the basis of which they built their further life plans and carrier, involving other teams in their spheres of influence and gathering associates around themselves.
 Educational projects themselves indirectly favorably influenced the professional growth of young scholars having offered them access to information, enabled to extend academic borders and review identification models: “Of course, if it were not for the projects our young scholars would not be able to develop so much for 15 years… We have always had a tendency to underestimate our [young] colleagues” (Interview 10). The acquaintance of Russian educators with their foreign colleagues favored scholarly exchange, motivated to the search of new big themes, to the application of a comparative approach often leading to the appearance of individual groups and projects based exactly on scientific interests.  In one case the prevention of social orphanage became such a meaningful theme. It is elaborated at special courses, in publications, on sites, in course papers and diploma projects having become in fact a specialization of the educational programme: “a very serious research; there are already diploma projects because this problem has been elaborated for three years; therefore social work efficiency evaluation and different stages of prevention system development today are the subject of research not only in course papers but also in diploma projects; and students’ practice is obligatory in field of children’s rights protection” (Interview 8). In other cases there are several “priority directions of scientific activity including students’ scientific work: the problems of social orphanage, adaptation of disabled children, social work with deprived groups of population” (Interview 17); “integration of disabled people, foreign experience, NGOs, the impact on power, urban development” (Interview 16). 

When Russian universities had shoestring budget in 1990-s – the first half of the 2000-s international projects enabled to partially support academic mobility, which had a tendency to a decrease in a post-Soviet period. In a number of cases international projects initiated the establishment of new structures (centres, subdivisions) in universities or jointly with external institutional actors. The established subdivisions favoured new interest projects in the field of social work, social policy, sociology, gender research and education. In particular, the Centre of Creative Technologies established in Volgograd Pedagogical University within the frameworks of TEMPUS/Tacis project enables to apply a unique approach to organization of social work: “Thanks to the partners we acquired inventory, different drums, guitars and tambourines. There is also a firing furnace and cutters there. Our educators have been to Denmark and to the Netherlands, worked with catalogues and experts. It corresponds to a western approach where such technologies become standard ones. Here it is only declared that we need a culture-centric approach, but nothing is elaborated. Although it is already discussed” (Interview 1). The Centre of Social Policy and Gender Studies (Saratov) established within the frameworks of similar projects contributes to the acquisition of research skills by graduate and post-graduate students, ensures students’ research practice, publishes the Journal of Social Policy Studies, collections of articles and manuals (Interview 9); the Centre of Social Policy (Udmurt State University, Izhevsk) holds conferences in social policy and social work, contributes to regular updating of educational courses, offering teachers the access to modern literature and research materials.   
As a rule such outcomes have an important political effect stimulating the appearance of new directions of academic activity and enabling to maintain practical activities which it would be difficult to implement within the existing organizational frameworks. The established subdivisions favoured new interest projects in the field of social work, social policy, sociology, gender research and education.  Textbooks, sets of methodical elaborations and electronic manuals (see Appendix for the list of publications under the projects) were elaborated at departments and published for most new and updated courses. However, publications issued due to projects implementation including manuals, monographs, journals, methodical elaborations – are the most important result, in participants’ opinion, which is not adequately financed.   
4.5. Challenges of International Projects

Managers and participants of international educational projects faced a multi-aspect and complex challenge conditioned by the context of the crisis in Russian higher education in the 1990-s, a culture shock received due to the cognition of another, contrast academic culture (and for many people – with foreign countries in general) and a pioneer character of social work education in Russia. Academic mobility contributed not only to improving qualification of teachers, but also it caused brain drain (Interviews 1, 3, 9, 11). Sometimes after the study visits there were no substantial changes in educators’ attitude towards the subject and their manner of teaching. Students’ lack of motivation causes the loss of educators’ enthusiasm. Unfortunately, there is a language barrier, which makes it difficult for Russian students to get acquainted with foreign experience of social work. Due to this the materials accumulated in the process of projects implementation are often uncalled by students. Being aware of it educators, in their part, try to protect students from unnecessary concerns and do not include literature in foreign languages into the lists of obligatory sources or into reading-books offered to students for learning of subjects: “As the level of language acquisition is insufficient all the books are shelved so far; it turned out to be not claimed; only the simplest materials are used (schemes, tables). Students do not know English. There are only few of them who really need it” (Interview 5). 
A geographical factor along with social and economic inequality of regions has great impact on the formation of unequal position of Russian universities. The universities of northwest region of Russia accumulate for themselves the efforts of Scandinavian and European donor agencies. As for Siberian universities, they lack international partnerships and means for the development of academic mobility: “The obstacles mainly have an objective nature – geographical remoteness of Tomsk and absence of traditional settled contacts. There are a lot of unsolved problems but the main of them is the lack of opportunity to develop long-term connections which would enable to implement large-scale continuous projects. As one can see all our projects have been short-term and “occasional” (Interview 17).  
Gradually idealization and culture shock at initial stages of international cooperation was changed by reflection and criticism: “my work – the courses I deliver, the diplomas I am in charge of, is directed at distinguishing of foreign experience adaptation potential as a resource for reformation of a Russian system. … Before I called it a strategic vector, but now I prefer just to say “a vector”, a resource for adequate development” (Interview 12). The qualification of foreign lecturers has not always inspired and pleased Russian educators: “foreign representatives who can be helpful to us do not always come here. We faced with it. At first we were glad to take any specialist who came here. We encouraged them to come and deliver lectures to our students. At first we were interested in any foreign specialist. We contributed to his/her coming to a lecture-room, telling us something about social work and reading a small course” (Interview  11); definite criticism was also expressed by the informants 3, 9, 10. 
The defects of logistics of international projects can make financial investments useless, in particular, into equipment which cannot be repaired in Russian regions, or into excessive, but not always helpful mobility. At the same time publications are underestimated during the planning of priorities of budgetary policy: “The dissatisfaction with one’s own impact on foreign partners. I would plan more publications. After the implementation of the project people acquire experience, but without publications they lose it. We do our best – there are books, final materials. We have everything. But it was not planned by foreign colleagues. It was our achievement. We issued this challenge” (Interview 1); “Insufficient financing of publishing activity in project’s budget; no one of post-graduate students who was engaged in the project (or was in it on probation) defended a thesis or worked at the department. Less money should have been spent on study visits of post-graduate students, more - on publications” (Interview 2). The initial idealization of foreign contexts and representatives of social work was gradually changed by more profound thinking. Sometimes these processes were accompanied by conflicts and disappointments. Bureaucratic mechanisms of projects implementation in foreign universities often suppressed creative and intellectual constituents of partnerships which could not but decrease their efficiency. 

5. Curriculum development
The issue of curriculum and educational objective of preparing for academic and/or non-academic careers is of particular importance for social work programs in Russia. In concert with Bologna process reforms in education, the curriculum and structural changes occur within social work Russian education where bachelor and master programs are introduced. However, just a few Russian universities have opened MSW program (Moscow School of Social and Economic Sciences since 1995, Saratov State Technical University since 1996, Dagestan State University in Makhachkala since 1997, Volgograd State University since 2006), while many others debate the meaning and necessity of such structural changes. The first Master programs in state universities were established due to individual initiatives of the leaders of social work education. Current developments in a process of establishment of Master program are related to a modern policies in Russian higher education management. The modernization of Russian higher education is being accelerated right now, so that for example in Saratov State Technical University the admission to MSW increased from 5-10 students during 1996-2005 up to 20 students in 2006.  
National Standard exists to regulate the content of education. In 1993 the National council of Social work education elaborated and accepted the first National Standard of higher professional education in social work for four-years Bachelor’s programs, and in 1995 – for the five-years diploma program.  In 2000 the National Standard of 2nd generation was accepted. The teaching is fulfilled following this standard up to the present time. The educational program is characterized, as previously, by fragmentariness and superfluity of subjects. Theoretical education is seven times more than field practice by the number of hours. A peculiar feature of this standard is its refusal from the discipline “Social Work Abroad”. It was offered to teach foreign experience of social work within the frameworks of the course “The History of Social Work”. 

The structure of a curriculum approved by the National Standard of higher professional education can be changed by a Russian university by less than one third of total number of hours necessary for implementation of an educational program. The opportunities to change a curriculum are offered by the so-called “regional component” and the “university component”. One should not underestimate powerful role of the former background of the social work university department. It can be observed that during the 15 years of social work education development, the theoretical knowledge was based on different disciplinary models of explanation depending on the background of teachers and department itself as well as being influenced by the international exchange, which, however, should be scrutinized in terms of its impact. As, for example, studies of foreign aid to Russian NGOs show, “even though many of the people receiving international assistance have acquired the institutional practices, the skills and the jargon of Third Sector professionals on the Western model, it does not necessarily mean they have abandoned older practices associated with surviving in the Soviet period”
. In case of roots in scientific communism, social work departments would be more likely to be oriented towards seeing it as administrative practice, focused on macro-practices, paying much attention to legislation and policies and ignoring the issues of discrimination, exclusion and inequality. Social work education in many cases has been developing in general accordance with Soviet traditions of social studies and humanities, i.e. with strong emphasis on theories and low proportion of practice teaching, weak involvement of practitioners in educational process.  In many universities, learning often is limited to just one of the learning phases, in terms of D.Kolb
, mainly to the level of conceptualization, leaving aside experience, reflection and application into practice: students only study theory, without learning how to put the acquired theoretical knowledge into practice, then to reflect it and to integrate this new knowledge into theory.
Elaborating a big international project, the managers of educational programs on social work planned to make some changes in a curriculum practically in all the cases. Curriculum changes appeared as a result of international projects implementation were inessential in most universities but they indicate to a certain review of an educational program by a department and the acquisition of a new qualification by educators. In some cases new, unique specializations were opened that exist only in one Russian university, for example, Creative Subjects (music, arts, drama) in Social Work – at Volgograd State Pedagogical University.  
In most cases transformations concern the content of disciplines, the methods of teaching, evaluation and organization of field placement and elaboration of new manuals as “The main factor structuring a curriculum is the National Standard; moreover, the attestation of our university is expected in May” (Interview 17)
.  The attitude of the National Council of SW Education to transformation of curriculum is skeptical: “we conduct comparative analysis of services in different courses; we don’t need new special courses. Materials and elaborations are used of course. The content (the international aspect) is represented inside of different courses” (Interview 3). 
At the same time, it should be noted that a new variant of the National Standard offered by the National Council of SWE in spring of 2006 is full of new additional disciplines which often have fantastic names. The National Standard has been repeatedly edited already and many regional experts interviewed by us are inclined to think that it is excessively strict and even dogmatic, interfering with the development of professional education: “It’s very difficult for us to fit in with our curricula with the help of our very formalized educational standard, very formalized; it’s difficult to make the way through them and offer our own subjects; we can overload a curricula if we include a new subject. That is the difficulty: a formalized curriculum, not a flexible one. We cannot increase the number of practical hours. Such intensive studies for 5 years include only 24 weeks of practice from 150 study weeks. It’s very few. It’s quite an unreasonable ratio, we should increase practical hours” (Interview 11). 
The National Standard of higher professional education in social work is characterized by redundancy of theoretical disciplines (see Appendix for the list of subjects in SW diploma curriculum; examples: Philosophy, History and Theory of Culture, History, Concepts of modern sciences, Social ecology, Conflict Studies in Social Work, etc.), fragmentary concept and its contansive incompatibility with the world experience of personnel training for this profession.

The Standard is worked out by the National Council of SWE in Social Work located in Russian State Social University (RSSU). The content of the Standard is influenced by the Presidium of National Council. The more authoritative a Presidium member is, the more impact he/she has on the name and approximate content of curriculum disciplines, included in the Standard. In particular, the following disciplines were offered to include into the project of standard 2006 by National Council Presidium:

1. Professional deformation of a social worker

2. Reengineering in social work

3. The culture of student’s self-work

4.  Social acmeology

5.  Social innovations and synergy

6. Conflict studies in social sphere

7.  Monitoring of social policy and social practice

8. Research methods in social work and social statistics

9.  Social work in regional services and non-state sector

10.  Social work of non-governmental organizations 
11.  Social partnership in social sphere

12.  Overall rehabilitation and social integration of disabled people

13.  Logic

14.  The world arts
15.  Ethics

16.  Aesthetics

17.  Social philosophy

18. The basics of social communications

19.  Overall evaluation of personnel – managers and social sphere specialists                         
From the given list one can see the background of its authors – these are Drs. of Philosophy, Pedagogy and Sociology who received education in Soviet times (that is why there are offers to include so many philosophical disciplines in a curriculum), but who actively perceive the language of the present time (therefore there is an eclectic choice – from synergy and acmeology to social partnership and reengineering). Experts recollect that the first SW educational programs and curricula in Russia at the end of the 1980-s – at the beginning of the 1990-s were elaborated following the experience of Germany, United Kingdom and the USA; “the structure of courses was built on the basis of foreign programmes, it was simply translated” (Interview 6). At first programme makers “thought that standards would be somehow integrated, however it turned out to be that it’s impossible to integrate them. Our standard is based on the traditions of the first half of the XX c., on classical university education unlike other countries” (Interview 3).  
Due to such a fragmentary character of a curriculum with over-represented theoretical disciplines with fantastic names, the background of social work program graduate seems to be still less comprehensible if one imagines the way his/her training is arranged in reality. Here one can talk about the dissonance between disciplines, departments and faculties in relation to implementation of the educational program. Quite often disciplines are taught by different departments and even by different faculties, for example, in Perm university the courses on legal issues of drug addiction is taught by the Dept of Law, while psychological issues of drug addictions is taught by the Dept of Psychology, and finally prevention and social work with drug addicts is taught by SW Dept. The departments sometimes are competing with each other for teaching load which interferes with making joint well-coordinated efforts to implement international projects: I feel so disappointed. May be some time later we’ll manage to join our efforts. But yet we couldn’t succeed (Interview 8).   
Nevertheless new courses are included in curricula as a result of international projects implementation (realized through the support of TEMPUS/Tacis, Mega-Project of OSI, National Training Foundation /World Bank, as well as individual study visits under the support of Fulbright, ACTR, IREX, Institute of International Education of Ford Foundation
). These courses reflect modern perspectives of social work professionalization focusing on the aspects of independent life of disabled people, gender inequality, disasters and emergencies, as well as resources of local community, participatory approaches, and creative methods. Many courses, which existed before, were substantially modernized at such universities, which participated in the projects. Educators try to add illustrations from a foreign experience, comparing the methods of social work and approaches to understanding of social problems, they review of teaching methods and open of new sides of social life for oneself: “a lot of extraordinary educators arrived here, who delivered a special course on rehabilitation of mentally ill people. We were given the course within one day, for teachers from several universities, I was just shocked, and there were such solid principles, strong methodology in this special course. For educators it’s important: how to deliver the course, how to demonstrate, how to elaborate problems, why exactly these methods were selected” (Interview 11). 
The methods of teaching are changed under the influence of participation in international projects; Educators learn like students adopting both the content and “the form of education which we were offered in these projects. In all the courses – “Social Work Technologies”, “Social Policy”, “Social Work with a Family and Children”, “Social Gerontology” and “Psychosocial Work” – the focus in education is transferred to a student him/herself. We gradually refuse the form of education in which lectures prevail and when a teacher translates formal knowledge to students” (Interview 11).  
In the programs of such universities the comparative analysis of social policy, legislation, systems of assistance and support are brought to a focus more and more often. However, these changes should not be taken for granted, as they are rather exceptions than mainstream taking into account the small ratio of the number of “internationally driven” university SW departments.
One of the most important problems of Russian education in the field of social work is lack of the practice oriented education. The ratio of the number of hours for practical and theoretical education according to the National Standard of Social Work Education constitutes approximately one to seven. In most cases when there was a task in a project to change this state of affairs, the performers managed to manipulate to some extent with opportunities of curricula to increase the share of practice-oriented education. These peculiarities were discussed in the meetings of international partners often becoming the objects of criticism and transformations:
“a critical appraisal of the organization of our practice was very useful for us. The number of practical hours is much bigger there in general in relation to the notion of social practice just simply at school, not talking about a university … We reviewed our practice organization. In many ways the motive for it was a surprise about the number of hours for practical education [abroad] and how independent they are in certain moments of their activity” (Interview 8)

Several university departments are successfully combating the obstacles presented by the National standard of social work education trying to emphasize field-work in their programs. In building new curricula for social work education and training these departments employ strategies of importing externally developed curricula but adjusting them at university level and according to the local needs, including, for example, the curriculum for further qualification training of community social workers developed by the university, independent research and training centers and international foundations. Unlike most universities in Volgograd Pedagogical University “the curriculum was substantially updated. We used the component which is called regional. In a block of professional training we included 12 different practical training courses. It was one of the tasks of our project. We tried both to follow all the requirements of the Standard and to use a practice-oriented approach” (Interview 1). Local curriculum practices affected by the international exchange in certain ways cause the inter-disciplinarity and integration of courses within the curriculum, although the National standard approves rather fragmented long list of disciplines named by the scholastic labels.  
6. Textbooks: internationalization or State centralization?
The applied character of ‘social work’ profession makes it a vitally important agency in keeping the principles of gender equality. Human rights and social justice are fundamental principles of social work. Professional social workers are the agents of changes in society on the whole, and in lives of individuals, families and communities they serve, at the same time trying to exclude all the forms of discrimination, including race, ethnic and gender discrimination. The perspectives of anti-discriminatory social service, social justice and social development depend on many issues: whether social work specialists recognize inequality on individual and institutional levels in direct contacts with clients or on a structural level during organizational, social and political interaction.

Social work in various parts of the world is targeted at interventions for social support and developmental, protective and/or therapeutic purposes. According to IASSW
, the core purposes of the social work profession are the following: 

· Facilitate the inclusion of marginalized, socially excluded, dispossessed, vulnerable and at-risk groups of people,
· Address and challenge barriers, inequalities and injustices that exist in society,
· Form short- and longer-term relationships with and mobilize individuals, families, groups, organizations and communities to enhance their well-being and their problem-solving capacities

· Assist and educate people to obtain services and resources in their communities,
· Encourage people to engage in advocacy with regard to pertinent local, national, regional and/or international concerns, etc…
In order to see whether or not these core purposes are presented in Russian SW textbooks, I have analyzed 42 manuals on the main and special courses of Social Work curriculum. Most of them were published since 1999 till 2005. All the sources selected for the analysis have been published by large Moscow and Saint-Petersburg companies. 28 publications are marked by the National Council of SWE or by Ministry of Education of the Russian Federation. The goal was to find out whether there is gender equality on the agenda of social policy and social work education and to examine in what way the category of ethnicity is represented in educational textbooks.        
The Russian discourse on gender and ethnicity in popular manuals on social work published in Russia at the present time is ignorant as earlier not only of a conceptual discussion on gender and multiculturalism but also of many other social theories. Such a state of affairs inherits discourse deficit from a Soviet period when, as it is noted by Elena Zdravomyslova and Anna Temkina, ‘many traditions forming the basis for a critical theory were marginalized … they existed in a Soviet discourse to criticize bourgeois theories or they were expressed with the help of Aesop’s language’
.  
Gender is considered in detail in some textbooks written on the basis of foreign research. These manuals are devoted to the examination of western theories supported by foreign research examples and results. However even in these books the concept of gender differences viewed from the aspect of human rights and factors contributing to the appearance of social problems are mentioned transiently. As a rule they are usually viewed in small extracts in one of the parts. Further examination is not based on gender theory; it even tries to ignore it.    

Failure to explore gender issues means lack of knowledge and ignorance of gender issues, but in many cases it indicates a conscious choice of biodeterminist perspective. 
For example, gender differences under the influence of traumatic events are viewed in the textbook on clinical psychology in social work [Klinicheskaia psikhologia, 2002], however, here one can find only differentiation phenomenon but its reasons are not discussed. Thereby ‘the differences’ are shown as a natural biological fact, but not as a consequence of labour division in society, popularity of patriarchal views and practices of violence.  The only gender specific feature of children’s development which is emphasized in a textbook on social rehabilitation [Mardakhaev, 2001] is everyday imitation of fathers’ behaviour by boys, and mothers’ behaviour by girls (P.19). Single-parent maternal families are evidently not considered by this theory. At the same time the obvious imbalance in distribution of responsibility between parents, this emphasis to a mother is viewed absolutely separately from the competence of women in their children’s affairs, which is regarded as a natural feature. Qualification of father’s role as sluggish and excluded and mother’s role as included on the level of instincts without any explanation of the reasons and the ways of changing the situation is the process of biologization of gender differences. 

A textbook on social pedagogy [Sotsialnaia pedagogika, 2002] displays characteristics of modern society which caused destruction and weakening of family ties: ‘Before now the main duty of a woman was to take care of her family. At present due to the reduction of domestic loading a woman has an opportunity to work out of her family … to take an active part in the work of state, non-governmental and political organizations. All that has been mentioned leads to such a situation when a family is deprived of the light warming it’ (P.78). In a single-parent family, as it is stated, a mother while bringing her child up from her own experience makes him/her imitate her personal life, follow the standards of her behaviour’ (P.90). Unfortunately, students taught with the help of such manuals risk to learn the prejudice as an official point of view which can be presented at credits and exams and further use it in their professional activity.  

The textbook on the applied methods of social medicine [Tchernosvitov, 2002] views gender issues in the context of odd and perverse examples. ‘Social gerontology’ [Iatsemirskaya, Belenkaya, 1999] offers explanations of sexual differences which have impact on retirement. It turned out that ‘women take retirement easier than men. … The retirement of women who are burdened by domestic duties, by keeping house, by rearing children is viewed by them as a relief and satisfaction’ (P.158). Here one can see the ideology of women’s labour which supports the position that domestic labour is the main one for women, and their paid job is temporary and superficial. The texbook on social work [Sotsialnaia rabota, 1999] has a paragraph called ‘Feminist Studies’. Six pages of it are devoted to a positive description of feminism as a social movement and a theory (pp.440-445). The other parts characterize divorces rather inconsistently from the point of view of their negative influence on moral and psychological development of children. Also single-parent families are blamed being qualified in a stereotyped and negative way. 

The chapter called ‘The Main Social Groups of Russian Society’ of ‘Social Policy’ textbook views women as a ‘socio-demographic category of population distinguished by a number of physiological peculiarities, by a specific hormone status, by the position in a social structure … The main reason for viewing women as a special socio-demographic group and as a specific category of social work clients is a biological precondition of a number of cultural and social consequences’ [Sotsialnaia politika, 2002, p.684]. Such a treatment of women as a peculiar species obviously forms the basis for patriarchal relations and discrimination.

In most cases gender differences are represented as biologically materialized substances, and social conditions of their construction are not taken into account. If a binary category of gender is viewed as a demographic parameter, it happens very superficially as further explanation is fulfilled with the help of quite different variables which relate neither to gender nor to each other (age, disability, etc.).  Mothers in general are presented from the point of view of patriarchal state ideology. They are classified as good and bad in general and as single mothers in particular – these characters are shown as immoral, unfortunate and dangerous not only for their own children but also for society on the whole. Viewing a woman as a character with gender features in analyzed manuals is typical for patriarchal concept, which regards ‘a white employed man of the middle class’ as a norm and for pathocentric vision of social work on the whole. We won’t find gender-specific analysis of social problems and social work here.      

The notion of ethnicity in social policy and social work is determined with a different degree of anxiety in relation to social security and order. Ethnic characters are qualified as special clients of a social welfare system who are able to integrate but remain a source of real or potential social danger. As a rule this qualification is based on migrant’s status, his/her belonging to a cultural group, type of a family not considering other parameters of the status. The analyzed manuals do not use the language of racism and phobia of Islam. However, several publications symbolically reinforce dominant ethnic attributes – confession, traditions, culture and history. The technologies of non-discriminatory or multicultural social work, active tolerance and social criticism are ignored yet in education textbooks.          
A wide range of aspects of social work education do not put special emphasis on ethnic differences, which has been clarified in the process of the analysis [Antip’eva, 2002; Zolotareva, Miningalieva, 2001; Klinicheskaia psikhologia, 2002; Mardakhaev, 2001]. At the same time, some publications, obviously due to historically formed and already unnoticed relations of inequality between dominant ethnic groups and minorities, contribute to symbolic strengthening of power possessed by dominant groups. In particular, the manuals on social work history [Firsov, 2001; Melnikov, Kholostova, 2002] represent a typical meta-narrative which contributes to the formation of monocultural professional identity: here the evolution of community, church and state social support coming from Slavonian pagans further up to socialist revolution can be traced in the activity of Orthodox church and monasteries. No cultural differences connected with ethnicity or confession can be found in Soviet history of social welfare.    
 In the manual Social Work with the Convicted [Sotsialnaia rabota s zaklutchionnymi, 2002] there are no special parts which could explain the notion of ethnicity. However, the chapter ‘Social Work with the Convicted in Penal Institutions’ has the paragraph ‘Pedagogical Aspects of Social Work in a Penal Institution’ 24 pages of which are devoted to the description of a religious program of tutorial council actions as one of the forms of social care of the convicted (pp.126-151). Individuals and groups who are in the centre of social workers’ professional attention are viewed as subjects of theological categories. That is the reason for a specific character of discrimination in a religious field: here only the contribution of Orthodox Christian church to the work with the convicted is mentioned. Meanwhile, at the beginning of the manual the authors expressed such an opinion that ‘a social worker should try to ensure the freedom of choice and access to required resources and services’ (p.57). Also, ‘following constitutional regulations the norms of criminal code do not set any limits for the convicted in relation to their sex, race, ethnicity, religious and political views’ (p.37).          

In the manual of E. I. Kholostova [2001] there is a chapter called ‘Structure, Object and Subject of Social Policy’ which has the paragraph ‘Territorial and State Type of Social Policy’. The most important factors which have impact on the implementation of social policy are the following: ‘social and cultural peculiarities of population of this or that territory, which form certain social expectations in relation to social policy, produce specific forms of social support’ (p.31). The author states that ‘in regions with well preserved forms of traditional behaviour the family support of children and old people is widespread that is why clients of social services are mostly the representatives of the marginalised’ (Kholostova, 2001, reference 5, p.31).
Such an interpretation supporting cultural uniqueness simultaneously attributes ‘natural’ cultural differences to individuals and groups. Social assistance should follow universal principles of human’s rights, observe the norms of state and regional legislation. The ‘ethnic character of political substitution of a civil society by the ethnic one’ presupposes the existence of an ethnocentric type of discrimination [43, p.18]. On the other hand local cultures accumulated substantial experience of rendering assistance to the elderly. It can either become a useful resource for a social worker or be ignored due to Eurocentric views of a specialist or an administrator in a social service organization.       

The manual on social medicine [Tchernosvitov, 2000] views problems of social medicine which are urgent for a post-soviet period. One of them is ‘forced immigrants’ (p.21-22). Discussing the problems of refugees and forced immigrants (p.72-80), Tchernosvitov states that ‘one of the consequences of long-term working activity on regulation of migration flows is in particular the change in the ratio of ethnic structure of forced immigrants. The number of ethnic Russians increased’ (p.79). Social medicine here is the example of a hybrid concept in which biological ideas and intolerance discourse are mixed up with a humanistic context.        

     In a manual on technologies of social work [Tekhnologia sotsialnoi raboty, 2002] the table of contents has the codes of ethnicity. The issues we are interested in will be viewed through the prism of migration here. ‘The main task of social service organizations which work with the issue of migration’ – as it is stated in the manual - ‘is to minimize negative tendencies and consequences it can cause’. The opposition ‘good-evil’ in relation to the economic aspect of migration agrees with D. Goldberg’s ideas about moral foundation of the ideology of  exploitation of ‘aliens’ by ‘natives’ due to the need of cheap stuff and labor caused by the development of capitalism [Goldberg, 1994].
Osnovy sotsialnoi raboty [1999] offers an explanation of ‘the role of social work in normalization of relations between social and economic communities’ (pp. 241-252), starting with a rather archaic classification: ‘There are bourgeois, socialist and transition nations’ (p.241). 

The notion of a cultural stereotype is introduced in another manual [Sotsialnaia rabota, 1999]. It is supposed to be a generalized type of behaviour typical for society and its representatives which can make difficulties for a social worker in the process of client’s needs evaluation: ‘Can we determine in the process of short-term interaction of a social worker and a client if the claims for social care comply with vitally important needs of this person, or the role of formal behaviour stereotypes is more important in this case?’ (p.491). The client is a suspect here. Perhaps, (s)he is just a follower of traditional beliefs and therefore cannot formulate the ‘true needs’. The ethnic character lacks here those crucial virtues which deserving clients of social work should have. On the contrary, his/her disobedience, traditional nature, inadaptability and unwillingness to rationalize his/her behaviour are associated with backwardness and resistance to modernization. 
In the manual The Fundamentals of Ethnic Psychology [Platonov, 2003] we read: ‘Interethnic conflicts are always associated with forced immigrants’ (p.308). The codes of ethnicity in this part are the following: ‘tension’, ‘conflicts’, ‘a crisis situation’, ‘psychic inflation’, ‘hyper identity’, ‘social paranoia’. The author appeals to medical terms to strengthen the point with the help of experts’ opinions, to view migration as epidemic and to regard immigrants and refugees as carriers of ‘microbes of nationalism’ (p.309). Though the phobia of migrants is rather wide spread as a common sense in today’s Russia, such a discourse of the problem in academic literature can make one reflect on it. In D.T. Goldberg’s words [Goldberg, 1994, p.78], the perceived failures of some groups determined in cultural, biological or racial terms including the terms of ethnicity, - to succeed or integrate in society - do not cause the reflection on how dominant images and senses of borders between ‘us’ and ‘them’ are constructed, neither they lead to criticism of the practices of exclusion and constraint of minorities. On the contrary, these failures are viewed by the author as a lack of these or those abilities, values or other qualities of the group itself.                 
The Theory of Social Work [Firsov, Studenova, 2000] has the paragraph ‘Ethnocentrism and the Problems of Social Care of the Marginalized’ consisting of eight pages (pp.329-336). Mainly the discussion focuses on classifications of the reasons for ethnocentrism and discrimination, the kinds of ethnic self identification and interethnic relations, ‘types of a discriminator’. Two pages of the paragraph are devoted to social work. The principles of ‘interaction with ethno sensitive clients’ are viewed here (pp.335-336). In our opinion these are not the clients who lack ethno sensitivity – it is social work, which lacks professional sensitivity to the experience of discrimination and violence which people acquire in certain social conditions.               

Many textbooks are rather eclectic, presenting a large incongruence between IASSW and Russian understanding of SW theories and practice. Until 2000 there were only a few international volumes on social work translated and published, including both textbooks and collections of articles.  Little is published in student-friendly language, and in relation with evidence based approach, field practice and modern understanding of social inequality, human rights, comparative social policy, presenting skills and methods in social work in forms of practicum, PBL and other innovative ways of active learning approach. Following the results of the analysis we can make a conclusion that education texts in social work do not form the basis necessary for the acquisition of a minimum level of competence in the field of human rights. They do not contribute to the recognition of individual, group and institutional discrimination of people in social and political life either and weakly direct towards perception and respect of differences and formation of tolerance. The fragments of international rhetoric are present in some of the textbooks but in a eclectic and not coherent way. The centralization of symbolic power is illuminated by this analysis, as all of the textbooks are written by the teachers from Moscow (majority from Russian State Social University, ‘the main university in social work’) and StPetersburg. Some voices from regional universities are sometimes being heard – quite often due to their growth and advancement in international collaboration.  

7. Discussion: internationalization, curriculum, and social work
As it follows from the data presented in the foregoing sections, international effects on social work education in Russia are noticeable at several levels: institutional (establishment of new centers, journals, program focuses), systemic (team building, networking), curricular (new courses, syllabus and textbooks), symbolic (redistribution of prestige and power between the capital and regional universities and departments,  promoting the profession itself), individual (enhancing cognitive capital, professional growth of teachers, supporting self-identity of educators). 

The international projects effects vary from one case to another.  It is possible to group different options into several clusters: 

I. ‘a footnote' – a teacher gives examples of foreign experience in social work to illuminate certain issues in the course  (e.g. tales from the study visit abroad). This is not a systemic but rather spontaneous and irregular practice, which, however, may be elaborated further on to become a case study approach for the whole discipline or just for selected parts of it.  
II. Variable – the information is systematized in a comparative perspective in certain parts of a discipline  (e.g. Social Work with Youth  includes a part ‘Social Work with Youth in Europe’ or ‘Foreign experience of youth work’). 
III. Structural element – the program includes special courses that can indicate international perspective (e.g. Comparative Social Work, Comparative Social Policy, Social Work Abroad) 
IV. Conceptual framework – access to international sources of knowledge, integration of educators into global academic community makes it possible to be updated on the current issues of debates in social policy analysis, social work education, social research methodology. This leads to reframing the knowledge base and reflecting upon the local context of professional training and SW practice.
This clusters may serve also as the criteria of internationalization of the curriculum. However, there might be different interpretations of both terms. The ‘i18n’ (internationalization) usually refers to the specific policies and initiatives of countries and individual academic institutions or systems to deal with global trends. Examples of internationalization include policies relating to recruitment of foreign students, collaboration with academic institutions or systems in other countries, and the establishment of branch campuses abroad
.  As we mentioned above, the internationalization in Richard Estes’ terms
 includes not just procedural arrangements for academic mobility and offshore campuses with joint degrees, but also certain cognitive reframing when the field placement abroad serves as a tool to achieve the goal of deepening understanding of global inequalities, local transformations and individual sufferings.
It may seem that the ‘conceptual framework’ cluster is the most advanced effect of international projects aimed to develop Social Work curriculum in Russia. However, it really depends on what educators mean by curriculum and its development. And of course, by social work! There are several agents of this nomination policy, each of them contributing to the constructing the definition of social work and social work training curriculum. They are the State social policy, social service administration, social service users, market, National Council of SW education, SW educators and students, and to some extent, foreign donors and specialists. 
In order to better understand the meanings and rationales of SW curriculum modification, it is important to look at the definition of curriculum. Following M.K.Smith
, we can elaborate on the concept in the following ways:
· a body of knowledge to be transmitted

· an attempt to achieve certain ends in students = product  

· process, praxis, curriculum in context 

If SW curriculum is a body of knowledge to be transmitted, therefore, it would be necessary to consider formal changes, including introduction of new courses, namely Comparative Social Policy, SW abroad. Therefore, it would be relevant to consider the new courses, textbooks, new program focuses (concentrations or specializations) as illustrations of the curriculum development. Usually, the international projects aimed curriculum development would claim the implementation of new specializations and/or a number of new courses, based on international exchange.  
The second approach is related to the first one.  Thinking of SW curriculum as of a product, it is important to have in mind certain attempts and technical procedures that are set up to bring about significant changes in the students' pattern of behaviour or way of thinking. For example, if we need at the exit a skilful social worker, and we have an ideal model of a social worker in mind, we would then exercise certain qualities and skills in our students. That’s why Russian SW curriculum is often changed due to market demands. Sometimes it is corresponded with international projects’ priorities: ex. the tasks of the Novosibirsk State Technical University Tempus/Tacis project were to develop a speciality «Economy and Management in Social Work», to implement teaching process for curriculum «Management of NGOs», to develop an interactive distance education system, as well as to develop, publish and disseminate training and teaching materials on related issues. Another example: at Pomor State University in Arkhangel students receive a special training in Norwegian language, according to the priorities of regional economic and educational policies.
If we consider SW curriculum as a process, praxice and in context, all the complexities and contradictions or SW CD can be displayed in front of us.

Curriculum as process:   

· It is not only about what exactly occurs in classrooms, what the teacher is saying about social problems, what exactly is written in textbooks 
· It also is concerned with the type of university – and departmental management that allow and (dis)encourage the changes happen.

· It is also the learners who are not objects to be acted upon. They can vote by their legs or manipulate the system pretending everything is going well: do they really need international stuff if they do not need any SW certificate at all, just university diploma to get a job somewhere in a cell phone shop?..

· This is also about the quality of teachers (“they are young but teach in an old manner” – one of the informants says, who was studying abroad and feels now in a vacuum back at her department). 

Curriculum as a praxice

Basically, we need to make explicit statements about the interests it serves: A university and/or department? Social services? Social service users? Market economy? International donor agency?... The different, sometimes contradictory definitions of social work by a number of agencies have been discussed in the sections 4.1 and 4.3 above.   
An additional perspective of curriculum is a field of conflicting discourses and actions performed by different sorts of agents each struggling for their own power and capital. The centralization of symbolic power is illustrated by the analysis of the textbooks.  

Looking at this field battles from abroad, the international donors perhaps are taking into account not only the Russian oil money and self-sufficiency of the entrepreneurial universities, but also they may be frustrated by little structural and sustainable changes. One can see, the development of sociology in Russia is much more visible as it is supported not only by foreign aid but also both by market and academia thinking of this discipline as of much more prestigious authority, while the legitimization of social work as an intellectual occupation and university program is on its way. However, the impact on the enhancement of professional identity of SW educators should not be underestimated. It is overall a good contribution to the development of social sciences and humanities in Russia, which in their turn, at least part of them, contribute to the development of the critical social thinking and academic tradition in general.  
8. Conclusions

The first social work university curriculum was constructed under the influence of both international and post-Soviet legacies. The concept of first SW curriculum imported to Russia in late 1980s was a hybrid of Russian and foreign ideas about social worker’s professional activity, with evident prevalence of Russian traditions of higher education – both in a shape and in contents of an educational program. Social work education in many cases has been developing in general accordance with Soviet traditions of social studies and humanities, i.e. with strong emphasis on theories and low proportion of practice teaching, weak involvement of practitioners in educational process. A first National Standard of higher professional education in social work (1995) was characterized by dominating scholastic theoretical education over the practice training, fragmentary concept of SW competences and incompatibility with the world experience of SW education. The SW curriculum according to the National standard 2000 is characterized, as previously, by fragmentariness and superfluity of subjects. Theoretical education is seven times more than field practice by the number of hours. It represents the condition in the field – dogmatism, autochthonous features, and unwillingness to integrate into foreign educational standards. The course “Social Work Abroad” was excluded from the National SWE Standard 2000. In concert with Bologna reforms in education, the curriculum and structural changes occur within social work Russian education where bachelor and master programs are introduced. However, yet just a few Russian universities have opened MSW program, while many others debate the meaning and necessity of such structural changes.
During 1990s and early 2000s a number of international donors have made contribution to the development of higher education in Russia. The program of Open Society Institute (Soros Foundation) on the development of higher education in Russia in mid 1990th enabled several institutes of higher education including the regional ones to progress in the development of new courses on social sciences and humanities. A number of university teachers and PhD students have benefited from the study trips to USA and Europe under the support of various donors. Acquired educational materials within the frameworks of international projects are used with different effects. It depends on such factors as success of teachers and students in mastering of foreign languages, personal initiative of department or faculty administration, personal initiative, motivation and interest of educators. Educators use them more successfully in their individual scientific activity. They regularly apply to foreign literature during the elaboration of issues in dissertations, scientific articles and research projects, which influences the content of taught courses. 
The acquaintance with academic environment, facing with high requirements, set to scientific publications abroad, makes one revalue oneself and one’s works. It is reflected in increased demands for oneself as an educator in modification of students’ performance criteria. Russian SW educators began to use and elaborate new methods of students’ success evaluation; field placement evaluation. The acquaintance of Russian educators with their foreign colleagues favored scholarly exchange, motivated to the search of new big themes, to the application of a comparative approach often leading to the appearance of individual groups and projects based exactly on scientific interests. In a number of cases international projects initiated the establishment of new structures (centers, subdivisions) in universities or jointly with external institutional actors. As a rule such outcomes have an important political effect stimulating the appearance of new directions of academic activity and enabling to maintain practical activities which it would be difficult to implement within the existing organizational frameworks.

Among the informants were both critics and optimists, their opinions were shaped by a number of factors, including personal career paths, the level of success of their institutions, and of course, positive and/or traumatic experiences of international cooperation. It should be emphasized that among the optimists and the pessimists there were both young and senior professors and departments chairs. As for the general contribution of international cooperation into professional training of social workers, skeptics are inclined to think that the effects of projects are separate, fragmentary and non-systematic ones unlike optimists who are confident of more meaningful success. The obstacles and barriers which managers of social work educational programs had to overcome were connected with organizational, informational and human factors. There is a language barrier, which makes it difficult for Russian students to get acquainted with foreign experience of social work. They read foreign literature with difficulty or do not understand alien speech. Due to this the materials accumulated in the process of projects implementation are often uncalled by students. A geographical factor along with social and economic inequality of regions has great impact on the formation of unequal position of Russian universities in the market of international cooperation. The universities of northwest region of Russia accumulate for themselves the efforts of Scandinavian and European donor agencies. As for Siberian universities, they lack international partnerships and means for the development of academic mobility. Academic mobility contributed not only to raising the level of specialists’ skills, but also it caused brain drain. Some university teachers irrespective of their sex, age and speciality are characterized by conservatism, weak knowledge of foreign languages, lack of motivation to change without the order of the management, - all these qualities interfere with open international mutual understanding and more efficient usage of resources, offered by international projects, which are often reduced to the function of “scientific tourism”.

Out of 130 universities offering SW programs only a few took part in international projects with considerable large budget that could contribute to more or less sustainable changes in the shape and content of SW curriculum, conditions and ways of teaching. However, changes of the curriculum due to Western influence were inessential in some universities, which are limited in their decision making process by the National Standard of SWE. The changes involved to a certain degree some revision of curricula by a department, renovating the content of courses and developing qualification by teachers. On the other hand, in several universities, the SW curriculum in Russia has undergone certain changes, in spite of quite strict instructions of National Standard of SW Education and formal role of Council on SW education. As the result of revising the SW curriculum, new courses were included in educational programs. They reflect modern perspectives of social work professionalization focusing on the aspects of independent life of disabled people, gender inequality, emergencies, and resources of local community, participatory approaches, and creative methods. The courses which existed before were substantially modernized. Teachers try to add illustrations from a foreign experience, comparing the methods of social work and approaches to understanding of social problems. In several cases university departments are successfully combating the obstacles presented by the National standard of social work education trying to increase the share of practice training in their programs.
International projects contributed to some redistribution of resources in the field of higher education in Russia as foundations preferred alliances which included provincial universities. International projects have fostered some diffusion of power: they enabled to decrease inequality between “rich” capital and some “poor” regional universities creating favorable conditions in provincial institutions of higher education for a fast professional growth of scholars, contributing to the accumulation of relative advantages such as research and teaching potential, access to resources and initiatives of individual scholars and departments, establishing new subdivisions, enhancing programs with new courses and publishing new textbooks and syllabus. The merits of universities which took part in international projects, the achievements of departments and individual educators enable to increase their cultural and social capital and allow them to act as more equal in rights players in the field of symbolic struggle for the power of nominations including the sphere of social work. Unequal distribution of material resources and power is partially smoothed by participation in international cooperation. In their part, the programs of foundations, which sponsored academic exchange of young scientists, had an impact on their further teaching career. The individual prestige and authority of such leaders enables them today to apply the knowledge of foreign experience with confidence in teaching of social work. Fast academic growth of individual young leaders who received not only western education but also support and acknowledgement in Russia is probably one of the key conditions for internationalization of social work education, updating of curricula following modern tendencies of theory and practice of this profession. The managers of Russian educational programs on social work, who received systematic education and regularly had long-term study visits abroad, possess not only professional knowledge but also authority; as a rule their career growth has a positive systematic impact on the development of an educational program and a team of colleagues on the whole.

As the result of international co-operation several textbooks, syllabus and electronic manuals were elaborated at departments and published for the new and updated courses. However, these textbooks are not the most influential channels of particular professional SW competences and democracy values in general as they are published in a small amount of copies in provincial universities. Yet until now there are only a few international volumes on social work translated and published, including both textbooks and collections of articles. Little is published in student-friendly language, and in relation with evidence based approach, field practice and modern understanding of social inequality, human rights, comparative social policy, presenting skills and methods in social work in forms of practicum, PBL and other innovative ways of active learning approach. At the same time, many textbooks on social policy and social work written by the authors from Moscow and StPetersburg are nominated by the National Council on SWE as compulsory to be used in training. These are published in large amount of copies in the biggest printing companies in Russia do not form yet the basis necessary for the acquisition of a minimum level of competence in the field of human rights. They do not contribute to the recognition of individual, group and institutional discrimination of people in social and political life either and weakly direct towards perception and respect of differences and formation of tolerance. These textbooks do not receive public critical appraisal as the practice of independent review is not popular within the academic community. The analyzed textbooks are characterized either by the lack of knowledge and ignorance of gender issues, or in many cases it indicates a conscious choice of biodeterminist perspective. Viewing a woman as a character with gender features in analyzed manuals is typical for patriarchal conception which regards ‘a white man of the middle class who has a job’ as a norm and for pathocentric vision of social work on the whole. We hardly find here a gender-specific analysis of social problems and social work. The attributes of ethnicity in social policy and social work are classified within the frameworks of cultural specification, a social problem and human’s rights. In this symbolic continuum the notion of ethnicity is determined with a different degree of anxiety in relation to social security and order. The principles of non-discriminatory or multicultural social work, active tolerance and social criticism are yet ignored in SW textbooks.

Institutional context of international projects including access to electronic communication and Internet, special departments of international cooperation at the level of university management was formed at universities only in 1990s. The effectiveness of international exchange programs varies from rigid bureaucratic limitations and corruption to successful support of initiatives of individual scholars and departments, establishing new subdivisions, enhancing programs and publishing new textbooks and syllabus. An important structural effect of international projects in social work education in a number of regions is connected with the development of cooperation between universities, social service agencies and local authority. At the same time, certain discrepancies occurred between the two types of understanding of SW profession in academia and in practical fields. Thanks to their participation in international projects Russian educators gained more flexible and broad insight of the profession unlike their practicing colleagues who had put into the frame of non-qualified assistance very fast on the one hand, and regarded it as paper work, on the other hand. Low wages in the fields where the graduates of social work faculties and departments can work according to their diplomas create the problem of dissonance between employment and education.

A variety and/or fuzziness of approaches to define the priorities of SW education in first half of 1990s was (in the second half of the decade replaced) by the increase of power of one capital university multiplied by its branches in the regions throughout Russia, creation of strict standard of curriculum and growing number of texts ignoring the world-wide experience and knowledge of social work. A continuing departure of foreign donors from Russia as well as an increase of centralization and anti-Western attitudes in early 2000s have led to diminishing of international support, lack of exchange opportunities and to disappointment of donors and beneficiaries with the ability of international exchange to improve quality of Russian SW education. A selective approach to internationalization of SW education and training, however, is still in place, being supported by individual initiatives of some departments and teachers succeeded in the sustainable integration into international community of SW educators. Intensification of globalization processes, the reform of educational system following European and international standards may cause enhanced internationalization of curricula and professional practice. 
Discussing curriculum not only in formal terms of intended plans to transmit the knowledge but also in terms of what is taught and what is learned, we are using the perspective of curriculum as a process, praxice and consider it in contextual frameworks, as a field of conflicting discourses and actions performed by different sorts of agents each struggling for their own power and capital.
Looking at this field battles from abroad, the international donors perhaps are taking into account not only the Russian oil money and self-sufficiency of the entrepreneurial universities, but also they may be frustrated by little structural and sustainable changes. One can see, the development of sociology in Russia is much more visible as it is supported not only by foreign aid but also both by market and academia thinking of this discipline as of much more prestigious authority, while the legitimization of social work as an intellectual occupation and university program is on its way. However, the impact on the enhancement of professional identity of SW educators should not be underestimated. It is overall a good contribution to the development of social sciences and humanities in Russia, which in their turn, at least part of them, contribute to the development of the critical social thinking and academic tradition in general.  

9. Appendix

Appendix 1. Foreign donors

During the late 1980s and early 1990s, many of the world’s largest agencies for international assistance such as the United Nations, the World Bank, the United States Agency for International Development (USAID), the European Union’s program for Technical Assistance to the Commonwealth of Independent States (TACIS), and private donors such as the Ford and Soros Foundations, have directed significant amounts of their assistance grants to the development of higher education in Russia.   Such assistance was supposed to allow Russian universities to enhance their resources of professional education in accordance with modern international trends as well as national priorities. The efforts of international donors were aimed to assist in Russia’s transition from Soviet-style socialism to a market democracy. Millions of dollars, eku and then euro were spent during the 1990s to create and sustain a wide range of educational programs,  transform university management, extending and developing libraries.   Partly as a result of this money, the new educational programs in social sciences and humanities were developing fast  during the first few years after the collapse of the Soviet Union.  

Established in 1990 following the fall of the Berlin Wall, Trans-European co-operation scheme for higher education (TEMPUS) has been renewed three times (Tempus II, Tempus IIbis and Tempus III – 2000 to 2006)
. The Russian Federation was one of the first three countries to join the Tempus program in 1993. Between 1993 and 1999 102 institutions have joined the program and a total of 296 projects were already financed through it. Budget of these projects for a period of 1993-99 was €69.114 million
. Support to the Russian Federation has been focused on the social sciences, humanities as well as management and business with a special focus on university management. Impact has probably been more important in human resources development, with a significant improvement of training quality in higher education institutions. The Tempus program, to which about €76 million have been allocated in Russia between 1994 and 2000, was one of the main instruments to develop higher education in this area
. For the period of 2004-2006 indicative budget approved by the EU for Tacis sponsored projects in Russian Federation in amount of  €45 million, including € 30 million for the implementation of the Tempus program to modernize the structure, content and methodology of higher education as well as the structure and management of higher education institutions through the Tempus programme
 (see also tables 1 and 2 below). During the last twelve years of the TEMPUS/Tacis activities, total more than €130 million have been donated to implement more than 300 projects by Russian universities in consortia with European universities. Money have been spent to buy the equipment, to conduct intensive mobility plans for studies and exchange, to elaborate and publish new textbooks, to improve libraries, information systems, management, to renew and develop anew different courses and educational programs. The program significantly contributed to the development of co-operation between Russian and EU higher education institutions. About 20 projects out of these are related to the development of social work education (see list of projects below).

OSI / Soros Foundation
Open Society Institute (Soros Foundation) has supported a number of programs and projects in area of education, including those which were aimed on the development of social science and humanities in Russian universities. The central program was Mega-project “The development of education in Russia”, which supported regional universities. So called “classic” universities received large grants and established Internet centers. Besides, the departments (among them the department of sociology and SW of Nizhni Novgorod State University) received grants to develop new courses and textbooks.  

National Training Foundation and World Bank

A certain impact on the enhancement of SW education was made by the grant programs of the National Training Foundation (NTF), sponsored by International Bank of Reconstruction and Development in 1998-2002 and aimed on the development of sociological education in Russia.  Under the grant programs of NTF several university departments established and benefited from international contacts, they elaborated new courses, wrote and published textbooks, have been on exchange visits abroad, and at some settings the centers for retraining of sociologists were established. At these centers (StPetersburg State University, Center of Sociological Education at the Institute of Sociology in Moscow) a number of new very important courses are taught which are necessary also for SW teachers.  

USAID and other US donors

Sharon Templeman, Assistant Professor, Stephen F. Austin State University School of Social Work in Nacogdoches, Texas, (BSW, George Mason University; MSW Virginia Commonwealth University; Ph.D., University of Maryland, Baltimore) will be teaching and conducting research at Saratov State Technical University (SSTU) in the Russian Federation in the spring semester 2005. Utilizing her expertise in child welfare, clinical social work, and social work supervision she will teach Generalist Social Work Practice both in the traditional classroom and as continuing education for social workers currently practicing in their communities. Over the past five years Dr. Templeman has been involved in developing international exchanges of social work education and technology in Russia, Italy, Mexico and currently in Nepal through program and curriculum development, grant-writing, and collaboration. The development of the social work profession in Russia since the fall of Communism is her primary interest in research and will be the focus of her research while at SSTU American Participants in the Fulbright Scholar Program 2004-05.

British Degrees in Russia – this is a project sponsored by the Department for Education and Skills (DfES) in UK and supported by the National Training Foundation. Aims of this project are to increase collaborative effort between Russian and British universities by means of joint programmes leading to dual degrees or other mutually recognised academic qualifications and to agree on mutual agendas along the lines of the Bologna process. Currently in field of social work education there is only one BRIDGE project conducted by the Russian State Pedagogical University in name by A.Gertsen (StPetersburg) in partnership with University of Leicester. Their project is devoted to developing a joint degree in Social Management
.

Several other foreign donors, which sponsor the development of practice and training in field of SW include: British Council, Know-How, Swedish Institute, Norwegian Research Council, Agencies of international development of different countries, including Swedish International Development Agency (SIDA), Canadian International Development Agency (CIDA), Department for International Development (DFID)- UK, grant programs of USAID, IREX, Eurasia, Ford, John D. and Catherine T. MacArthur foundations. 

Appendix 2.  Universities: selected cases of international cooperation

The cooperation of Volgograd State Pedagogical University and foreign partner-universities has gained the grants of the European Economic Community in the framework of the programme TEMPUS (for developing the program in Social work), of the British Council (programme for the managing of pedagogical innovations), the Soros fund (membership in Internet and access to modern global international technologies), the Humanitary Fund of Kholn (development of outreach coordinator services in the Region). The directions of dissemination of VSPU and foreign experiences' collaboration in the frame of previous Tempus project include: practice-oriented professional training, group forms and project methods of teaching relevant for the social worker, place and role of creative subjects for social work education and practice, the quality assurance system at the VSPU School of Psychology and Social Work
.

Nizhni Novgorod State University. International cooperation started in 1992 with Civic Education Project. Later the department of sociology and social work has developed links with Essen University (Germany), Warwick University (UK). The cooperation was supported through TEMPUS/Tacis,  DAAD, National Training Foundation sponsored by World Bank and Mega-project of Soros Foundation. A lot of new courses and textbooks were elaborated and are now in use at the department.
Novosibirsk State Technical University is one of the largest research and educational centre of Siberia. The Centre for  Social Entrepreneurship at the Novosibirsk State Technical University has been established in 2003 under the support of the Tempus TACIS project “Social work: better government”.  The project aimed to create a viable, integrated system to educate professionals in the field of social service and NGO management, and to disseminate good practice to other institutions
. The tasks of the project were to develop at the NSTU a speciality «Economy and Management in Social Work», to implement teaching process for curriculum «Management of NGOs», to develop an interactive distance education system, as well as to develop, publish and disseminate training and teaching materials. As a result of the project implementation, more than 20 manuals, brochures and textbooks have been published and/or uploaded on the website of the new Center.  
The social work program at Pomor State University at Arkhangel has been developing under the support of TEMPUS/Tacis, Norwegian Research Council, SIDA, NCRB, DAAD and other donors. Founded in 1995, the newborn faculty has quickly developed into one of the prestigious and most-wanted. The foundation was a result of a fruitful cooperation with foreign partners on the Tempus-Tacis project, European Community of faculties of social work, including hi-schools of Germany, England and Spain. First the faculty was oriented on training of specialists in social work, and it was three years later, when in 1998 the department of psychology was opened. In the process of learning students acquire the skills of psychological consultation, usage of specific psychological techniques, conducting socio-psychological training, various forms of group work, they also carry out scientific research work on modern issues in modern psychology. There are a Laboratory of practical psychology and a Center of psychological support of youth functioning at the faculty. Faculty of Psychology and Social Work and the Norwegian Pomor University Centre in Archangel, Pomor State University, Archangel co-operate with the Faculty of Social Sciences, Bodø University College.  The Pomor project cooperation started in l998.  The project develops cooperation on a wide range of educational, research and practical social work.  The project strives to cooperate with institutions and voluntary organizations in Russia and people from Scandinavian counties at seminars, courses and conferences.  The project also strives to build professional networks, to share ideas and competence across local, regional, national and international and cultural boundaries.   The project is financed by the Norwegian Research Council/ Center for International University Cooperation, The ministry of Foreign Affairs and The Barents Euro-Arctic Council. Main Obejctives of the project include the following: To strengthen the international perspective in both institutions and develop democratic and human values in social work.

- To accomplish a program of strengthen of social work in both institutions and develop professional networks, at local, regional, national and international level.  To share good experiences to professional network at regional, national and international level.

At Saratov State Technic University (SSTU) social work education begun in 1991. The following programmes are offered today at the Department of Social Work: BSW, MSW, Graduate Diploma in Social Work (a five-year programme), Graduate Diploma in Social Anthropology, Candidate in Sociology, Doctorate in Sociology. The research interests of the faculty members are focused on social inequalities, exclusionary practices, youth cultures and subcultures, evaluation of social services, issues of unemployment, ageing, handicaps, gender relations and cultural representations. Gender studies were introduced into the Master's degree curriculum in social work and in postgraduate education in sociology. The faculty members of the Department of Social Work publish textbooks according to the needs of students in the theory and practice of social work, sociology, and social anthropology. The leading professors of the department lectured in universities of the USA, they conducted study visits abroad: in Denmark, Germany, Great Britain, Hungary, Ireland, Norway, Sweden, USA. An intensive international exchange was conducted in 1995-1997 as information and visitors exchange IREX project with the Schools of Social Work and Education at University of North Carolina at Chapel Hill. Department of Social Work has significantly benefited from collaboration with Goteborg (Sweden), Kingston (UK), Aalborg (Denmark) Universities and Trinity College Dublin (Ireland) in TEMPUS/Tacis pre-JEP "The Development of Social Work Education in Saratov State Technic University" (1994). The project was later developed by SSTU into a JEP "University Administration and Management in a changing Society" (1996-1998). In 2000-2003 the Department takes part in a new Joint European Project “Enhancing Professional Social Work Education  in Russia” sponsored by Tempus/Tacis. The project is built on successful collaboration with the Department of Social Work at the University of Goteborg (Sweden) and Department of Social Policy and Social Work at the University of Birmingham (UK).
Department of Social Work was established in St. Petersburg State University, School of Sociology in 1995. Now this is one of the leading institutions of education and research in social sciences (sociology, social anthropology, social work) in Russia. School of Sociology, Institute of Interdisciplinary Social Research and Federal Center for Advanced Studies in Sociology are integrated into "Educational-and-Research Center for Sociology" of St. Petersburg State University. Social work department focuses on arranging students' practical work in social services and NGOs. They keep up intensive contacts with the social scientists of many Russian universities and foreign partners. School took part in Tempus-Tacis projects with universities of Bielefeld (Germany), Strasbourg (France), Lisbon (Portugal), Warwick (GB), Vienna (Austria).  Two centers dealing with Social Work issues have been established under the support of international foundations: Center for Practical Social Work and Center for Monitoring of Social Processes.
The Russian-British post-graduate university Moscow School of Social and Economic Sciences, a non-profit institution, differs significantly from other Russian universities in many respects. The program in social work was established here since 1995. The students were taught by famous Russian and foreign educators with the help of western textbooks, took lectures in the English language, worked in a well-equipped library and mastered not only modern knowledge of a corresponding program but also a new style of interaction with an educator which contributed to stimulation of students’ self-work and responsibility for their studies in democratic and creative environment. In the second half of the 1990-s several textbooks and collections of papers were translated and published on the initiative of the international team of MSSES educators and under the support of Soros Foundation. 

Appendix 3.  
Table 1. Projects JEP и SCM in Russian Federation, granted by September 2005. Source: http://www.tempus-russia.ru/inform.htm
	years
	projects JEP
	projects SCM
	Total accepted

	1994
	20
	-
	20

	1995
	16
	-
	16

	1996
	9
	-
	9

	1997
	16
	-
	16

	1998
	17
	-
	17

	1999
	20
	-
	20

	2000
	27
	-
	27

	2001
	25
	-
	25

	2002
	22
	-
	22

	2003
	20
	3
	23

	2004
	18
	10
	28

	2005
	-
	4
	4


 Table 2. Budget of the TEMPUS program, Tacis countries in 2005 (MEURO). Source: http://www.tempus-russia.ru/inform.htm
	Countries
	Spent
	Unspent
	Total 

	Armenia
	0,16
	0
	0,16

	Azerbajan
	0,17
	0
	0,17

	Georgia
	0,42
	0
	0,42

	Kazakhstan
	0,92
	2,00
	2,92

	Kyrgyzstan
	0,07
	2,00
	2,07

	Turkmenistan
	1,01
	2,00
	3,01

	Tadjikstan
	0,89
	2,00
	2,89

	Uzbekstan
	0,33
	2,00
	2,33

	Russia
	1,69
	10,00
	11,69

	Belarus
	0,13
	1,90
	2,03

	Ukraine
	0,52
	5,00
	5,52

	Moldova
	0,01
	1,96
	1,97


 

Appendix 4. TEMPUS (Tacis) projects in Russian Federation focused on the development of social sciences, social policy and social work

sources: ec.europa.eu/education/programmes/tempus/doc/jep_tacis_2005.pdf, private correspondence, websites

1. 1994-1995 TEMPUS (Tacis) pre-JEP 00236-93 ECU 50 000

“The Development of Social Work Education at Saratov State Technical University”  

Partners: Goteborg university (Sweden), Trinity College Dublin (Ireland), Kingston Unviersity (UK), Aalborg university  (Denmark), Saratov State Technical University (Russia)

2. 1994-1997 TEMPUS (Tacis) T_ JEP-08509-1994  

“Renovation of teaching social sciences at StPetersburg State University”  

Partners: Universitat St. Petersburg, Universitat Bielefeld, Universitat Strassburg, Universidade Nova de Lisboa

3. 1994-1995 TEMPUS (Tacis) Pre-JEP 01156-94  45,000 ECU
“Development of Teaching in Social Theory and Sociology of Culture at the Kazan State University”

Partners:  University of Kent at Canterbury (UK), Katholieke Universiteit Leuven, Universita Cattolica del Sacro Cuore di Milano, Kazan State University  

4. 1994-1997 TEMPUS (Tacis) 1994 T_JEP-08517-1994  € 721,900.00  

«The development of Sociology in Russia» 

Partners: University of Warwick, Universität Bielefeld, University of Manchester, College of Sociology, Institute of Sociology, Moscow

5. 1994-1997 TEMPUS (Tacis) T_JEP-1994  € 859,400.00    

«Sciences Sociales et Approches Pluridisciplinaires» 

Partners : Universite d' Angers (France), Universidad de Granada (Spain), Universite de Poitiers (France), Saratov N.G. Chernyshevskii State University (Russia)

6. 1995-1998 TEMPUS (Tacis) T_JEP-100026-95  € 800,000.00 

«Development of Social Theory and Sociology of culture» 

Partners:  University of Kent at Canterbury (UK), Katholieke Universiteit Leuven, Universita Cattolica del Sacro Cuore di Milano, Kazan State University  

7. 1996-1998 TEMPUS (Tacis) T_ JEP-1996  €325.000  

“Faculty of Social Work and Psychology at Pomoren University, Archangelsk, and Studying Social Work in Other Selected Regions in Russia” 

Partners: Kiel University of Applied Sciences, Schleswig-Holstein (Germany), Pomor University, Archangelsk (Russia), State University Krasnoyarsk (Russa), State University Ulan-Ude (Russia) 

8. 1996-1999 TEMPUS (Tacis) JEP 10219-1996  €575,597.00
“The development of curriculum and programs for social work, training and retraining of teachers”  

Partners: Hogeschool van Arnhem en Nijmegen, Technische Universität Chemnitz (Germany), Peter Sabroe Seminariet at Århus (Denmark), Volgograd State Pedagogical University 

9. 1999-2001 TEMPUS (Tacis) D-CP-20603-1999 € 200,000

“Regional Dissemination of New Teaching in Sociology” 

Partners: Kazan University, Milan Catholic University (Italy), Bangor University of Wales (UK), Kent University (UK), Udmurt Sate University, Samara University, Ulyanovsk University

10. 1999-2002  TEMPUS (Tacis) Jep 10796-1999 €480,901.00  

“Development of curriculum for continuing education in social work in fields: social management, community development and social planning on community level, establishment of the Centre of Continuing Education for Social Workers at the University of St. Petersburg, development of a new teaching material and dissemination”

Partners: Universität Bielefeld, Universidad de Valencia,  University of Huddersfield, University of Warwick, St Petersburg State University

11. 1999-2002 TEMPUS (Tacis) T_JEP 1999  ECU 500,175

“Health management training programme in Russian children and maternity services” 

Partners: Moscow school of social and economic sciences, Anglia Polytechnic University (Великобритания), Athena University   

12. 1999-2002 TEMPUS (Tacis) CD  T_Jep 10808-99 € 499,960.00 

“Enhancing Professional Social Work Education in Russia” 

Partners: Goteborg University (Sweden), Birmingham University (UK), Saratov State Technical University (Russia)  

13. 2000 TEMPUS (Tacis) CD-JEP-21086-2000 € 465,609.00

“Social Work: Better Government”

Partners: London School of Economics & Political Science (Uni. of London), Westfaelische Wilhelms-Universitaet Muenster, Universita Degli Studi di Bologna, Novosibirsk State Technical University

14. 2001-2004 TEMPUS (Tacis) CD-JEP-22066-2001 € 493,136.00 

«ANTI-DRUG-PROJECT»

Partners: Universitaet Lueneburg (Германия), Manchester Metropolitan University (UK), Perm State University (Russia), Tiumen State University (Russia), Udmurt State University (Russia)  

15. 2001-2004 TEMPUS (Tacis) IB_JEP-22016-2001 €403,094.00

“A Centre for Social Policy at the Udmurt State University”

Partners: Manchester Metropolitan University, Udmurt State University - Izhevsk (RF), University of Helsinki - Helsinki (SF)

16. 2002-2004 TEMPUS (Tacis) NP 22129  €288,438.00
“Dissemination of the results of international cooperation in training specialists in social work”  

Partners: Hogeschool van Arnhem en Nijmegen, Technische Universität Chemnitz (Germany), Peter Sabroe Seminariet at Århus (Denmark), Volgograd State Pedagogical University, Altai State University at Barnaul, Ural State University at Ekaterinburg, Astrakhan State University, Ulianovsk State University, Saratov State Technical University, Smolensk University of Humanities


17. 2002-2005  TEMPUS (Tacis) CD-JEP 2002 € 458,918.50  

«Social Work in Schools: Training School Social Pedagogues» 

Partners: Martin-Luther-Universität Halle-Wittenberg, Perm State Pedagogical University, Katholieke Hogeschool Limburg, Fachhochschule Merseburg, University of Oxford, Perm State Pedagogical University 

18. 2002-2005  TEMPUS (Tacis) CD_JEP-22102-2001  € 397,033.00 

“Gender studies as a component of sociological education. The development of curriculum in area of social policy, civic initiatives and social work in transforming Russian society”  

Partners: Universität Bielefeld, Vienna University, StPetersburg State University  

19. 2004-2005 TEMPUS (Tacis) SCM – T047A04-2004  €95,000

“Universities in Transition and the Bologna Challenge” 

International conference “Russia and European higher education: general Bologna strategies and regional practices” and seminar-training for the representatives of Russian universities “Bologna principles and Russian regions”  

Kazan

Appendix 5. List of subjects taught on the SW diploma program (5 yeas)

1. Foreign language

2. Physical culture

3. National history  

4. Philosophy

5. History and theory of culture

6. Economics

7. General and political sociology

8. Law

9. Russian language

10. History-elective  

11. Foreign language-elective 

12. International communication

13. Mathematics

14. Informatics

15. Concepts of modern sciences

16. IT in SW

17. Medical anthropology

18. SPSS

19. Anthropology

20. Basics of social medicine

21. Psychology

22. Pedagogics

23. Sociology

24. Social ecology

25. Social policy

26. SW history

27. SW theory

28. SW technologies

29. SW ethics

30. Law in SW

31. Projects and models in SW

32. Conflict Studies in SW

33. Research in SW

34. Social statistics

35. Social demography

36. Psychodiagnostics

37. Preventive psychology

38. Practicum in creative subjects-1

39. Practicum in creative subjects-2

40. Family studies

41. Gender studies

42. Social gerontology

43. SW with youth

44. Employment policies

45. Psychosocial work

46. Social pedagogy

47. Mental health care

48. SW administration

49. Social policy and SW – families

50. Social policy and SW – employment and migration

51. Social policy and SW – health care

52. Social policy and SW – youth

53. Social policy and SW – elderly

54. Social policy and SW – people with disabilities

55. Analysis and monitoring in social policy and SW 

Appendix 6. List of textbooks books analyzed

1. Akatov L.I. Sotsialnaia reabilitatsia detei s ogranichennymi vozmozhnostiami zdorovia [Social rehabilitation of children with limited abilities of health] Moscow: Vlados, 2004. 368 p.  
2. Antip’eva N.V. Sotsialnaia zashchita invalidov v Rossiiskoi Federatsii: pravovoe regulirovanie [Social care of the disabled in the Russian Federation: legal control]. The manual. Moscow: VLADOS-PRESS, 2002. 

3. Firsov M.V. Istoria sotsialnoi raboty v Rossii [The History of Social Work in Russia]. The manual for students of higher educational institutions. Moscow: VLADOS, 2001
4. Firsov M.V., Studenova E.G. Teoria sotsialnoi raboty [The Theory of Social Work]. The manual for students of higher educational establishments. Moscow: ‘VLADOS’, 2000.  

5. Firsov M.V., Shapiro B.Yu. Psikhologia sotsialnoi raboty: soderzhanie i metody psikhosotsialnoi praktiki [Psychology of social work: content and methods of psychosocial work]. Moscow: Academia, 2002. 192 p. 

6. Iatsemirskaya R.S., Belenkaya I.G. Sotsialnaia gerontologia [Social Gerontology]. Moscow: Humanitarian Publishing Centre VLADOS, 1999.   

7. Kholostova E.I. Sotsialnaia politika [Social Policy]. The manual. Moscow: INFRA-M, 2001.  
8. Kholostova E.I. Sotsialnaia rabota s pozhilymi ludimi [Social Work with the Elderly]. The manual. Moscow: ‘Dashkov & Kо’, 2002.     

9. Kholostova E.I. Sotsialnaia rabota [Social work]. Moscow: Dashkov i Ko, 2004. 692 p.
10. Kholostova E.I., Dementieva N.F. Sotsialnaia reabilitatsia [Social rehabilitation]. Moscow: Dashkov i Ko, 2002. 340 p. 

11. Klimantova G.I. Gosudarstvennaia semeinaia politika sovremennoi Rossii [State Family Policy in Modern Russia]. The manual. Moscow: ‘Dashkov & Kо’, 2004.  

12. Klinicheskaia psikhologia v sotsialnoi rabote [Clinical Psychology in Social Work]. The manual / Edited by B.A. Marshinina. М.: Academia, 2002.
13. Козлов А.А., Иванова Т.Б. Практикум социального работника. Ростов-на-Дону: Феникс, 2001. 320 с. 

14. Kuzmin K.V., Sutyrin B.A. Istoria sotsialnoi raboty za rubezhom i v Rossii (s drevnosti do nachala XX v.) [The History of Social Work in Russia and Abroad (since ancient times to the beginning of the XX c.)]. Moscow: Akademicheski Proekt; Ekaterinburg: Delovaya Kniga, 2002. 

15. Makasheva Z.M., Kalinnikova I.O. Sotsialny management [Social Management] The textbook for higher educational institutions. Moscow: YUNITI-DANA, 2002.  

16. Management sotsialnoi raboty [Social Work Management]. The manual / Edited by E.I. Komarova and A.I. Voitenko. Moscow: VLADOS, 1999. 
17. Mardakhaev L.V. Sotsialno-pedagogicheskaia reabilitatsia detei s DTsP [Social and Pedagogical Rehabilitation of Children with Cerebral Palsy]. The manual. Moscow: Moscow State Social University, 2001.    

18. Medvedeva G.P. Etika sotsialnoi raboty [Social work ethics]. Moscow: Vlados, 2002. 208 p. 
19. Melnikov V.P., Kholostova E.I. Istoria sotsialnoi raboty v Rossii [The History of Social Work in Russia]. The manual. 2nd edition. Moscow: Marketing, 2002.  
20. Никитин В.А. Sotsialnaia rabota: problemy teorii i podgotovki spetsialistov [Social work: issues of theory and training]. Moscow: Moscow psikhologo-sotsialnyi institute, 2002. 236 p.

21. Nikitina L.E. Sotsialnaia pedagogika [Social pedagogy]. Moscow: Akademicheski proekt, 2003. 272 p. 

22. Nikishina V.B., Vasilenko T.D. Psikhodiagnostika v sisteme sotsialnoi raboty. Moscow: Vlados, 2004. 208 p.

23. Osadchaia G.I. Sotsiologia sotsialnoi sfery [Sociology of social sphere]. Moscow: Akademicheski proekt, 2003. 336 p. 
24. Osnovy sotsialnoi raboty [The Fundamentals of Social Work]. The manual / Chief editor P.D. Pavlenok. Moscow: Infra-M, 1997.  
25. Pavlenok P.D. Teoria, istoria i metodologia sotsialnoi raboty. Izbrannye raboty 1991-2003. Moscow: Dashkov i Ko, 2004. 428 p.

26. Panteeleva T.S., Tcherviakova T.A. Ekonomicheskie osnovy sotsialnoi raboty [Economic bases of social work] Moscow: Vlados, 2001. 160 p.  

27. Platonov Yu.P. Osnovy etnicheskoi psikhologii [The Fundamentals of Ethnic Psychology]. The manual. Saint-Petersburg: Rech, 2003. 
28. Psikhologia sotsialnoi raboty [The Psychology of Social Work] / Edited by M.A. Gulina. Moscow, St. Petersburg: Piter, 2004.

29. Shulga T.I., Oliferenko L.Ya., Bykov A.V. Sotsialno-psikhologicheskaia pomosh obezdolennym detiam [Social-psychological help to needy children]. Moscow: Universitet RAO, 2003. 400p. 
30. Sotsialnaia pedagogika [Social Pedagogy] / Edited by V.A. Nikitin. Moscow: VLADOS-PRESS, 2002.     

31. Sotsialnaia politika [Social Policy]. The manual / Edited by N.A. Volgina. M.: ‘Ekzamen’, 2002.  

32. Sotsialnaia rabota [Social work] / Edited by professor V.I. Kurbatov. Postov-na-Donu: Phoenix, 1999. 
33. Sotsialnaia rabota s osuzhdennymi [Social Work with the Convicted]. The manual / Edited by V.I. Zhukov, M.A. Galaguzova. Moscow: Moscow State Social University Publication, 2002. 

34. Sotsialnaia rabota: teoria i praktika [Social work: theory and practice]. The manual / Chief editors E.I. Kholostova, A.S. Sorvina. Moscow: INFRA-M, 2001. 

35. Tchernosvitov E.V. Prikladnaie metody sotsialnoi meditsiny [Applied Methods of Social Medicine]. Moscow: VLADOS, 2002. 
36. Tchernosvitov E.V. Sotsialnaia meditsina [Social Medicine]. The manual for students of higher educational institutions. Moscow: Humanitarian Publishing Centre VLADOS, 2000. 
37. Tekhnologia sotsialnoi raboty [The Technology of Social Work]. The manual for students of higher educational institutions / Edited by I.G.Zainyshev. Moscow: ‘Vlados’, 2002.   

38. Teoria i metodologia sotsialnoi raboty [Theory and methodology of social work] / Ed.by S.Grigoriev. Moscow: Nauka, 1994. 185 p.

39. Trudovoe pravo Rossii [Labour Law of Russia]. The manual / Edited by L.N. Anisimova. Moscow: VLADOS, 1999.  

40. Volgin N.A., Gritsenko N.N., Sharkov F.I. Sotsialnoe gosudarstvo [Social State]. The manual. Moscow: ‘Dashkov & Kо’, 2003.  

41. Zolotareva T.F., Miningalieva M.R. Osnovy psykhologicheskoi samopomoshchi sotsialnogo rabotnika [The Fundamentals of Psychological Self help for a Social Worker[. The manual. Moscow: Moscow State Social University, 2001.  

42. Zubkova T.S., Timoshina N.V. Organizatsia i soderzhanie raboty po sotsialnoi zashchite zhenshin, detei i sem’i [The Arrangements of Rendering Social Care of Women, Children and a Family]. Moscow: Academia, 2003.   

Appendix 7. Information about respondents

1. Tatiana Andrushchenko – the Dean of Psychology and Social Work Faculty, Volgograd State Pedagogical University

2. Irina Grigorieva – Professor of the Department Social Work Theory and Practice, Sociological Faculty, Saint-Petersburg State University

3. Lyudmila Gusliakova – at the moment of interviewing – the Head of Social Work Department, Sociological Faculty, Altai State University, Barnaul

4. Tatiana Zhuravleva – the Head of Social Work Department, the Academy of Social Education (Kazan)

5. Irina Karpikova – Assistant professor, the Department of Sociology and Social Work, Baikal State University of Economy and Law (Irkutsk)

6. Viktor Kolkov – the Dean of Social Work and Informational Technologies Department, Moscow Humanitarian University

7. Margarita Maximova – the Head of Economic Theory and Social Work Department, the Dean of Social Work Faculty, Kazan Medical University

8. Tatiana Margolina – the Head of Social Work Department, Perm State University

9. Pavel Romanov – Professor of Social Anthropology and Social Work, Saratov State Technical University

10.  Zaretkhan Saralieva – the Head of Sociology and Social Work Department, Nizhny Novgorog State University

11.  Alla Starshinova – the Head of Social Work Department, Uralsk State University

12.  Tatiana Tregubova – Professor of the Institute of Pedagogy and Psychology of Professional Education, Russian Academy of Education; the Head of laboratory for studying of foreign experience of professional education, the Institute of Psychology and Pedagogy of Professional Education, Russian Academy of Education (Kazan), Professor of Social Work Department, the Academy of Social Education   

13.  Vladimir Fokin – the Head of Social Work Department, Tula State Pedagogical University

14.  Violetta Khabibullina – Senior lecturer of Social Work Department, Kazan State Medical University (Kazan)

15.  Alla Shakirova - Senior lecturer of Social Work Department, the Academy of Social Education (Kazan)

16.  Valery Shapovalov - the Head of Sociology and Social Work Department, Severo-Kavkazsky State Technical University (Stavropol) 

17.  Konstantin Yuzhaninov – Assistant professor, the Department of Social Work, Tomsk State University, before – the Head of the same Department                
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